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ASSTRACT ‘ '

This gu:de presents an overall plan for implementing

. Level VI of the Indian Reading Series, which features legends and
stories of Northwest tribes in a supplementary reading and language
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children. Introductery sections present, the rationale of the ] u

rogram’s language experience approach, state program objectives, - o

discuss the Indian oral tradition, and gzve an historical perspective
of Indian culture in pre-contact, reservation, and modern periods.
The majority of the manual consists of teaching activities for the 19
stories in the student reader. The following information is provided ,
for each story: (1) geographical area from which the story came; (2) |
new or unfamiliar vocabulary, xnclud:ﬂg native words; (3) suggestions
for introducing and generating 1nte:est in the story; (4¢) discussion .
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beadwork, quilting, costume and set construction, dioramas, and . S A
masks. Drama activities are emphasized, :ncludzng readers theater, . a
puppet plays, role play, participation drama, and full production
§lay? Scripts are provided fer seven ste:xes in' the student reader.
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. Preface . * C

“This manual contains activities which should help teachers of Indian students feel

*'more comfortable in the classroom. Teachers using The Indiun Reading Series: L e
Stories and Legends of the Northwest, are urged not to rely entirely upon these A
teacher’s aids but to diverge and createstrategiés and activities which are best suited

‘to their own particular class at any given time.”

Although The Indian Reading Series: Stories and Legends of the Northwest is designed . -
to help meet some of those particular problems which Indian students face, the Series

is good for everyvonesince it gives some insight into parts of the Indian cultures which
are represented in creating the Series. L ‘ -

Asiscommonly known, there areseveral Indian cultural groups withinthe northwest
area. We have had to generalize some of the concepts across the region with the
definite danger of creating stereotypes. -

Teachers are urged to find out about the particular tribe with which they work. If

there isan Indian program associated with your school, this is the best place to start. o
There is another valuable resource in the community, the Indian people them- s

selves. Invite them to the classroom to help teach children. Plan a lesson with them .
prior to having them come into the classroom so they can cover as much as possiblein -
thg limited time available. : : \

We, the program staff, can never express enough the gratitude we feel to the Indian
people who wrote and illustrated the books, the teachers and administrators who ,
were invaluable in the testing phases, as well as providing many of the ideas g e
incorporated into the manual, the Program Policy Boaid for its guidance, the
National Institute of Education for the funding and mworal suppoert and the o
Laboratory administrators who were instrumental in making the project possible. \ I

Joseph Coburn | . | . o X \ “3
Program Director ' ‘ _ - A
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, Rationale
In epite of some encouraging indicators in recent years, Indians continue to iag

behind the general population in formal educational atiainment. Four major
problem areas have been defined:

e The reading and Ianguage arts curriculum mater:ais currenﬂy inusein schools
do not contain content that is culturally relevant or wzthm the experiential
-background of most Indian children.

e When Indian children’s reading and language sk:!!s are measured using typ:eal
nerm-referem:ed standardized tests, their scores tend to be lower than scores for
other comparison groups (especially middle-class Anglo children). Although the
children learn decoding skills, they seem to Iag beh:nd in developing compre-
hension and language fluency.

® Indian children seem to become less mterestvd m qchoc and school acthtxes as
they progress through the grades. Drop-out rotes in high sehool and junior high
are extremely high. Many elementary school Indian students bécome quiet and
withdrawn and do not pamc:pate actively in classroom activities.

e Due to cultural conflicts in the classroom and the resultant lack of academ:c
success, many Indian children lack a pcsmve seif-image. .

Upon examination of these problem areas, one can readily determme the special
needs of Indian children: \,

¢ Indian childrenneed to deveiop an mcreased interest in school, espeuaily interest
and involvement in language arts activities and communication processes. They

need theopportunity to use the language they bring to school. Only after they are |

‘aware of the potential of their jown language, and feel free to use zt, ean they
- develop new and more effective patterns of communication.

e Indian children, like all children, need relevance and high interest potential in
the content to which they react while speakmg. reading, writing or listening.
They need instructional strategies and activities which more closely mateh their
past experiences and interactions with adults.

¢ Indian children need support from parents and other community members
- involved in the school program. They need experiences with school materials
-which emphasize the dignity and importance of people and piaces within the
Indian community.

¢ Allchildren need to know and understand important ssmzian:m and differences
among the varied cultural backgrounds of their classmates.

&
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Program Objectives

The Imfm n Reading S‘erm is 4 supplementary reading and language arts develop-
. ment program for elementary grade Indxan and non-Indian children. The obiectives
of the program are to: .
® expand student mterest in }anguage arts eapenences.

¢ increase student skills in languag- arts activities.

& improve student feehngs of eompetence and suceess in communication skills.
® reinforce for Indian students a positive self-image and pride in being Indian.

¢ provide students and teachers with greater understanding of Indian culture.

11
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' Language Experience
S and - -
Native Amerxcan Oral Tradltmn

I hope to indicate something about tize nature of the relationship éetwem language

' e

- andexperience. It seems tome that in a certain sensewe are all made of words; that

our most essential being consists in language. It is the element in which wethink
and dream and act, in which we live our daily lives. There is no way in which we
éay exist apart from the morality of ver&af dimension.

N Seott Momaday

If one-accepts the premise of Momaday’s quote then it is essential that educators
create an environment which gives students maximum opportunities {o experience

_language. The more adept g1 individual becomes at utilizing language, themorafully - L

*that individual may realize his or her potential.

——-increased opportunities for-student oral expression, As Indianstudents move from -

The Ianguage experienceapproachtoreading was pmmoted throughout the fzrst five
levelsof The Indian Reading Series. With Level VI it still provides a bridge by which

Indian and non-Indian students may better x.nderstand the relationship between -

spoken and written language, The language experience approach employed in Level
VI encourages students to draw upon their individual experiences, as well as their

experiences as members of 3 collective tribal group rich in cuitural contributions to

be shared. The program gives students ample opportunities to practice language
skills such as reading, listening, speaking and writing within a cultural context.

Similar to the previous levels of The Indian Reading Series, Level V1 provides
elementary schools to middle schools and beyond, the demand to express one s self

orallyin frontof a large group isincreased. Level VI provides moreopportunities for
Indian students to practice oral skills in this context by providing story related

scripts that may be adapted tosuch theatrical productions asreaders theater, puppet

plays, roie plays, partxc:patmn dramaand full scale plays with' custumes, stagingand
props.

The stories themselves reflect the power inherent in oral traditiom(that process by

thmxcgts words and spxr:t of the story since no reference can be mal
wor

The stories of The Indzan Readzng Sertes originated in oral tradition and, undoubt-

- edly, have lost something in the written translation. However, the response from |

students indicates that these stories can stand on their own even in writtenform and,
if conscientiously presented, can provide students with stories to recreate the benefits
of the oral experience. By role playing, pantomiming, reading aloud, retelling old
stories and creating riew stories, students can be immersed in the thpught and spirit
ai oral trad:tmn, atruly rewa.rdmg experxence with Iapguage,
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" All sueh activitieSwitlrgquire additional time and commitment on the part of the -
teacher. Only a committed and sensitive teacher can provide the enthusiasm which .
will help shy inhibited students get out of themselves and get into the stories. The'
ereative po
expressed.

Robin A. Butterfield

tential of all studentscannot be appreciaied unless itis givena chancetobe
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A Hi’s_torieal -Perspective

In order to help students and teachers better understand not only the stories but
Indian culture as it exists today, a good deal of time should be taken to explore the

- changes and adaptatiornis Indian people have made in recent history. Foiiawmg isa

brief descrxptmn of three historical permds

) Hxstorn,al Permds (As 6escrxbed by ‘Deward Walker)
“There are various ways. of Iookmg at the evolution of the Indian cultures reflected in

The Indian Reading Series. The most practical way, however. of d:v:dmg up that
history is as follows:

® Pre-contaet or Aboriginal Cultvre Permd (pre 1860)

- This is the peried prior to the treaties; values are those that are significantly
intact and unaltered, or those pcmons of the pres fnt culturethat might besaid to
derive from that period. v Co ‘ .

~ ® Reservation Culture Period (1860 to 1830)
- This period follows the treaties and the establishment of the reservatxons, it
includes the early experzences w;th the missionaries, traders and the Bureau of
Indian Affairs. :

¢ Modern Culture Period (1930 to Present)
This period begins with the Indian Reconstruction Act when the tribes under-

———
r

went formal organization; it is the period of formai mstxtunonahzatmn of

~effective tribal government.

These three permds are roughly the same for each of the culture areas, (Piams'

Plateau and Coast) represented in The Indian Reading Series.

Most of the Level VI stories originated in the pre-contact period with the exceptions ﬂf
A Cultural Change, Witlie's Tribe and parts of Tsapah Talks of Pheasant which are all
contemporary or from the modern culture period. The reservation period is

represented by Nina Saves Roan, Am's'ntuws ol an Is*fana’ and lee Story of Wild

Horse [sland. ‘
In order to better eliminate sterectypes for Indxan and mn-Indzan students alike,

opportunities should be taken to note than Indian people encompass a diverse
group of people whe range from being very traditional in some eases to very

modern in others. They liveon and off reservations and still maintain theirtieswith
their culture. There is a need to point out real life examples of Indian people who are

successfully bicultural. We all need to understand that practicing traditional culture

and living in the modern world are not necessarily contradictory. Indian peopiehave
developed a clear, rich, multicultural kind of existence in which they can express

-their “Indianness” in certain contexts and yet be quite competent with non-Indian

behayior in other contexts. Culture is an ever changing n‘henomena, a process rather
than an. end result..
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Pre-Confact P_eriod |

Before intei'aeting with non-Indians, Pre-Contaet, the tribes in the northwestern
part of the United States maintained unique cultures, which for sake of discussion
may be grouped according to three geographical areas (Plains, Coast, Plateau). '

This general discussion of the three culture areas and the values that make them
distinctive concentrates on the differences, not the similarities, of the three cultures.
People tend to talk as if Indians were all the same, which they are not. Nor are these
culture areas the same even now. Normally, the Northern Plains, the Northwest -
Coast and the Plateau are thought to have been guite distinetive in terms of the .
pre-treaty or aboriginal Indian ¢ultural périod (prior to the advent of the whites),

The Northern Plains is historically characterized by horse nomadism, a lifestyle of
following a seasonal! round of economic activities by way of the horse. it is also .
characterized by the warrior ethic,.in which one’s ability as a man, at least, was
measured by how successful he was in war, Someanthropologists would also describe

T e T el

A A L Ak

e

this eulture in terms of religion that was asearch for visions or religious ecstasy. The . - -

Northern Plains inhabitants have gtaditiana!ly had large confederated tribal council
) ﬂ.grgups — mueh larger political units than those of the Plateau or the Northwest Coast
Indians. . : | c

The Northwest Coasf is thought of in terms of relatively rich fisherpeople with a host
- of patterns surrounding status consciousness based on property holdings and
property distinctions. The Northwest coast people can be characterized by a very
rigid class distinction and a close connection between material suceess in life and

religious virtue. 4 \

- Inlooking at the Plateau, which lies between the Northern Plains and the Northwest
Coast, one finds an area that is not so well known or so well characterized in the
literature. Some anthropologists have seen the Plateau as transitional between the
Plains and the Coast, but this has been shown recently to be g bit too simplistic. More
recent research sees the Plateau as being only indirectly involved with either the
Northern Plains or the Northwest Coast, and has shown that it formed a rather
distinet set of cultures with separate values. For example, the Plateau is character-
ized by an economic system that is more diverse in its nature. It involved some horse
nomadism, some fishing and much reliance on roots and game, all of which suggestsa
more generalized adaptive kind of cultural pattern. It was a diverse economic
scheme, in other words, compared to the more concentrated focus on buffaloout iri the
Plains and on salmon on the Coast. The social organization of the Plateau is distinct
from either the Plains or Northwest Coast in that it emphasized very small ¢ .ed
groupings, like small villages. A very strong emphasis was placed on the ino " - .ual
and a kind of equality of each individual, more so than in either the Pla’ s ¢r the
~ Northwest Coast areas. In the Plateau the religion was not strongly .~ .erned with -

materialigtic success, nor was it as oriented to religious ecstasy and vision as was the
case in the Plains area. ‘ : B
There are, then, important differences between these three culture areafs\imt just
harking from the traditional cultures and the differences that existed, for example,
one hundred and fifty years ago. Even now, certain differences exist duye to the

different kinds of exposures and involvement with non-Indians in the thr7e culture
areas. ' ~ o
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Core Values of the Three Cultural Areas

Whilethethree culture areas have distinet differences, the cultureareasarethesame

in terms of a common set of core values, at least during the pre-contact period. A
common set of core valu&s that apply fairly equally in all three areas would include

the following: .

e primacy of kinship/family obhgatmns
-~ Family is the ultimate security; sharmg amcng fam:ly mernbers xs not even
questioned, it is assumed.

¢ religion as maintaining harmony between man and nature
'Nature, society and man have to be brought into an equztabie balanced
reiationship.

® economy as dependenee on what nature has to offer
Dependence is on nature itself for food; a passive, non-agricuitural approach in
which pedple exercise and exploif that whxch nature has to offer.

. politxcal orgamzatmn based on the eonsent of the governed
There is respect for the aged in general; a Ieader hasno aummamc power outsxde
of the consent of the governed. .

e art, music and recreation as reflections of man’s relatmnsh:p to nature
There are naturalistie, hzghiy stylized representa.txons that deal prxmarﬂy with
~ phenomena of nature. .

e common rituals or ceremonies of thanksngmg
Some of these are the first salmon ceremony on the Coast, the first buffalo
ceremony on the Plains, and the first root ceremony onithe Plateau.

The Indian Reading Series contains a good set of core values for the three culture

areas. Those values represented in the stories include emphasis on the harmony
principle with nature, the heavy emphasis on the impertance of relatives and kinand
the dependence on nature itself for feod (inhabitants followed their distinetive but
still similar economic activity patterns by being dependent upon nature for what it
gave rather than on what people could raise). :

Reservation Period

For Indian culture, the Reservation Period can be likened to a visit from outer space
by people who refuse to leave and who get stronger and ever more involved with
changing the planet earth. If one thinks of the Reservation Period for Indian people as
being like a visitation from outer apace, then one get.s some idea of how fremendous
~ the impact must have been. :

The establishment of reservations was not just a restrxctxon on the movement of
Indian peopleto certain physical areas, which of course was very much a partofit, but
it also involved exposing them systematiczlly, as well as somewhat less systématic-
ally, to European influences in the form of missionaries, teachurs and government
agents. This might be called the period when Indian life became bureaucratized:
when Indian life was turned over to different kinds of bureauerats; where certain
- bureaucrats had control of one’s head, certain others had control of one’s heart and
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certain others had control of the food, horses, ete. Life began to be split up and put

under the control of alien people, individuals that Indians had no reason to
understand or no réal sympathy with from the beginning. The Reservation Period is
really a revolution in Indian life, a major transformation. It involved administration

* by the Bureau of Indian Affairs and intensive efforts by missionaries, educators and
. other i_ndividuals {o change Indian people. - ) .

It also involved a slow erdsion of reservation resources. Many reservations lacked
resources to begin with, but underwent a slow erosion {or sometimes not so slow) as
iand, minerals and timber, not to mention cultural autonomy of Indian people, were
eroded. During this time, theré:was a very rapid increase in non-Indian control over
practically all institution$'of Indian life, from the family to religion to economic and-.
political activities, Practically no area of life escaped during this early Reservation
Period in which the Europeans were trying to either eliminate or to change them
somehow to resemble Eurcpean patterns, In the case of the family, for example, it
involved doing away with multiple marriages, trying to develop the nuciear family
and\solate it on a piece of ground, as opposed to the older extended family pattern in

which there was much more economic cooperation. It involved tryingtostampoutthe - B

old religion in favor of basic Christianity that Europeans tried to implant every-
where. In terms of pclitics, it involved giving leaders a lot more power, whether they
were non-Indians or ones appointed by non-Indians. It involved increasing a leader’s
power unlike that exercised by any of their political leaders during the Pre-Contact

" time,

Of course Indian people had to develop values in order to deal with this. Most
anthropologists think that core values are those values from the traditional (Pre-
Contact) period that were learned earliest in life — those that a child took induring its
first yearsof life and tended to be perpetuated by virtueof the fact that individualsin

-the Reservation Period werestill being raised by their elders, and still learning their

‘culture from the parents and grandparents. Many of the core values therefore
continued. . : : : '

These values continued, but on top of them, as soon as schoo! started (and sometimes
before) the individual began to be taught contrary values, basically Anglo-European
values relating to family, religion and so on. Out cf this came a need to deal with the
two cultures and consequently, the values which fit into the general area of

‘biculturalism began to emerge.

Biculturalism is a coping mechanism, a way of keeping certain things that are
Indian with Indians and exercising them with Indians only, and of keeping the things
that are from white culture with the white and using them with white only. Out of the
experiences of the early Reservation Period, people began to be not only bilingual in
the sense that they would use their Indian Ianguage in certain settings and English in

~ certainother settings, but they alsoeven began to practice tworeligions. Theywould |
" dotheold religion when they were out at the first salmon ceremony down on the coast,

and then would go listen to a Presbyterian minister on Sunday and talk abeut life in
the Holy Land somewhere. In areas of kinship and family, (on paper) Indians would
look like Europeans in terms of each House supposedly being owned by a father and

" mother with their children, but in practice maybe several cousins and brothers also

lived there; even some nrultiple marriages were still being contracted but not

~ acknowledged publicly in the white man's way. .
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In almost all institutions of life, the early Reservation Period was prodicing a
bicultural response. People were learning to practice traditional Indian ways in
certain areas of life. Whatthey had to praemce in non-Indian sef.t.mgs was hemg
practiced prxmar:ly there.

. The Reservation Periad, then, braughtaboutbxcuituraixsm in xt.selfar&spcnsetothe

. fact that Indian people would not change or could not change many elements of their

makeup and their eulture, in spite of ‘European pressure. The Indian learned rather
refiactively, like people learn to use two languages reflectively. These may appear on
the surface to be contradictory modes of behavior. They are not; what they are is -

B =, . -Situationally specific forms of behavior that one might obviously. label “white man’s

La
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- “behavior” or “Indian behavior.” But for Indian people, it is like shifting gears. It is .
shifting from cne context to another depending on the situation’s calling. = - -

‘Originally, there were theories that twoe cultures could flow together like milk and
water. They start out being quite distinct and then flow together and becomesomixed
that no one could evefr extricate them. In other words, they form a solution. What
anthropologists have found, however, and what is a better theoretical approach to this
problem, is that reaily much that was Indxan still exxsts and is derived from the

traditional (Pre-Contact) period. l
Inthelater Reservation period, with the emergence of tnbal gavernments t@kﬁn
to be relatively effective, there was an increase in the degree of political sophisti
tion; as was evidenced in the use of the courts, the use of inifertribal communication
and lobbying and the use of organizational develooment, like the Affiliated Tribesof
Northwest Indians, and for that matter, the National Congressof American Indians.
It is also marked by intertribal blossoming and consequently, a kind of pan-Indian
political alliance against efforts that wereoriginally successful because they couid be
appixed pxecemeai and dzvzde Indian people one from another.

Modern Period

The Modem Period (1930 tc present) isthe Iast historieal period in whxch values and
changes in values need to be discussed. Changes in values have becomeobviousin the

“urban/reservation split” that has been made so much of by some people. Today,
something like half to a majority of Ameriean Indian people live off reservations at
any given time. Many of them, even though they start out life in a reservation
community, will move to urban centers at some point in their lives. |

There are many examples of Indian people who are successfully bicuitural, The
individual lives of Indian people may show them participating in the first salmon
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ceremony one day of the week, and going tothe university on thenext day. Maybeona' :

special weekend, if they are deepiy rehgmus peopie like many on the Plains, they may

take part in the sundance. This is an area where Indian children néed much

assistance, since many children think they are only Indian if, for example, they are

like Sitting Bull. To the degree that they are not 1 ege Sitting Buli they feel they are

not Indian, There is a need to take real life examples in which the Indianchild can see

~ thatthesethings are not necessarily contradictory, that people put themtogether in a
clear, rich multicultural kind of existence in which they can play the white man’s

game and the Indian game without any kind of trouble at all, without contradiction

- and quite successfully. There are many ways of being Indian ‘and successfully living
N
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in the bicultural mode where Indian people can be Indian in certain contexts and

quite competent with non-Indian behavior in others.

Ty Tosummarize, the Pre-Contact period is that period from which the core (or common)
values of the three culture groups have derived. The Reservation period is the period
when biculturalism was developed by Indians as a way of dealing with European
demands to change and assimilate into the white culture. The Modern period has
brought a shift from reservations to urban centers for many.Indian people, though

without the loss of access to reservation culture.
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" The Indian Reading Series reﬂects yaany of the core values which have derived ffom
the Pre-Contact period. There is a need, however, to reflect more contemporary -
~ issues, such as Indian life in an urban setting and successful biculturalism, in :
order to assist Indian students to dé@ with the complexities of modern culture.
" Tribes or Reservations Participating in Level VI
of the Pacific Northwest Indian Program N
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LEVEL VIMANUAL -
ORGANIZATION:? |
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“Onthe fonowmg pages you u will find an uverali pian for g

, " ‘the implementation of Level VI of The Indian Reading
’ ~ Series. The ideas are only suggestmns whxeh yeu may_

e s mpﬁmf'tyourparueularclass.

‘Level VI has two major components: the mneteen stor:&s. -
*~ published in one booklet and the Teacher’s Manual. This + =
;nanuai includes sections which describeartanddrama | -
-/ activities and contains many scripts adapted from the
/-stories, Many of the art and drams activmesmay he used
 with any or all of the stories, ~

Alsolisted are detailed actw:txés heipful for mtmducmg
S ,A each story and for further developing student under-
. L standmg and apprecmtmn of it,

.
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Lé\}elVIStories' o

The f:rst few stories may be used to expiore with students the three geograph:cal
areas (Coast, Plains, Piateau) described in the article 4 Histerical Perspective. As
- each new tribal group is introduced, take time to identify differences, as well as,
similarities among not enIy the regmns but each individual tribe.. |

Among the first four stories are also representatwns of the three historical perxods |
{Modern, Pre-Contact and Reservation). These stories may be used to dxscuss the .
tremendous changes which have taken place for Indian people. .

Beginting with Tsapak Talks of Pheasant, students may be introduced to contempa—
rary (Modern) Indianstudents whose lives are much liketheir own, Through the story -
whiech Tsapah, or grandfather, tells, students may be transported back toa pomt in’
hzstqy'%ng before contact with non—Indxa.n pepple (Pre-Contact). , \

~ Moon is also a Pre-Contact story. It i is 2 Muckleshoot creation story. This story is

composed of many smaller stories which used to be told only during the long winter
months. Discuss with students how life might have been for theMuckIeshoct peopie at
a time when these stories were told in their entirety.

The Memorable Chiefs describes the Biackfeet criteria for ieadersh:p prior to non-
- Indian contact. A Cultural Change mentions briefly how greatly that criteria has
changed. Herestudents may examine the impact of the Reservation eraon Indian life.
The control maintained by the Bureau of Indian Affairs and the influence of
organized Christian religions is worth some discussion.

it is important that students understand the “why” of many adaptations Indian
people have had to make to modern life, It is not enough to look at either the
- Pre-Contact period or the Modern period without exploring in detail the kinds of

- events which brought a.bout the bi-culturism of the Reservation perxod - )

S |

22 | At BTN sl ‘

vqg :ﬁggﬂjd-z HnSEIG ne

o | o mafg*ra. ﬁuszzmesmas Ezias&h.

. 3,‘, .{\su . L..




18

23

STORY TITLE ' TRIBE/REGION ,  HISTORICAL PERIOD ]

Tsapah Talks of Pheasant ‘Muckleshoot/Coast Modern/Pre-Contact
Moon " . Muckleshoot/Coast Pre-Contact E B
The Memorable Chiefs = Blackfeet/Plains. ~ Pre-Contact B
A Cultural Change ‘Blackfeet/Plains Modern = o ¥
How Eagle Became Leader  Klamath/Plateau Pre-Contact .
of All Birds | | - _ " R
Coyote antl Crane '. - Klamath/Plateau Pre-Contact . ,
Nina Saves Roan Shoalwater Bay/Coast ~  Reservation by
Adventures on an Island Shoalwater Bay/Ceast Reservation | o ‘
Scabby Bear ‘Assiniboine, Sious/ * PreContact |~ o S
> Plains ' g R

‘Story About the Sun Assiniboine, Sioux/ Pre-Contact . “ ] '
and the Moon . Plains | \ i
Long Hair ‘Northern Cheyenne/ " Reservation . L l :
Plains . :
Sun’s Daughter Skokomish/Coast Pre-Ccfltact - - o
In the Land of the Salmon Skokomish/Coast Pre-Contact . ' ~
Indian Gianrt Burns Paiute/Plateau Pre-Contact S

Indian Giant and Burns Paiute/Plateau .  Pre-Contact | ‘
Indian Mother : | .-
One That Got Away  Salish, Kootenai/Plateau - Pre-Contact S
Medicine Woman Saves Salish, Kootenai/Plateau Pre-Contact ‘ ' ‘-
Flatheads from Wam’mg | Co T
- Enemy \ : . : : o
Story of Wild Horse Island Kootenai/Plateau ' Reservation' - '
Willie’s Tribe ~—— —Kootenai/Plateau - Modern '
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Thé Teaeher’s l\&anual\ |

The primary purpose of the Teacher (] Manual is to suggest activities which are not
only culturally relevant for Indian students hut wzil further involve students in
language production and refinement.

For each story the manual will identify the geog'raphzcal area from wh:ch thestory -
. eame, new or unfamiliar vocabulary words, suggestions for ways to introduce the -
- story (readmg ‘motivators), discussion topies. for after the story has been read and

student acthtxes which may requxre some teacher organization and guxdance

Geographical Areas -

All stories come from tribes located in the northwestern states of Oregon, Washing- |
" ton, Idaho and Montana. Because of the similarities of lifestyle and eulture withina

geagraph:oai area, tribes have been grouped together for discussion purposes. The
three gsographical areas identified are the Coastai region, the Plateau region and the

Plains region. Many activities throughout the program will help students recognize

the similarities betwees: tribes in the same region, as well as the differences.

Understanding cultural dsstmctmns and similarities should help:students better
understand the sturxes One caution should be added that often generahzatxons may
lead to stereotyping. Even tribes within the same geographical region may differ

. widely in some cultural practices. Always encourage students and community

resource people to point out the unique cuiltural distinctions loc#lly wherever-
possible, It may be helpful to enlarge the map of the Northwest and locate the {ribes.

as their stories are introduced to students (see the map locating reservatxons in the

Pacific Northwest Indxan Program).
New Words and Native Words

Unfamiliar words, difficult words or words specific toan mdwzduai tribal language
have been identified. These may be introduced prior to reading the stories. Proper
pronunciation of native words should be encouraged.

Reading Motivators

The teachers who field tested Leve! VI felt strongly that a good introduction prior to
reading each story was vital to student understanding and appreciation. The reading

' motivators listed help to focus student attex;tmn on key ideas to be presented in each

story. .

‘d
/
/
;

To further help students and teacher; focus on key xdea& in each. story, sevetal

- -discussion topies are listed. ——- --—/~

Indian values permeate all the sterxes, though in some the values bemg emphasxzed
are more obvious. Many of these stories show the consequences of good and bad
behavior and often poke fun at foolish behavior. Since instilling strong cultural values
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B in children wasa prime objective of story telling, these stories offer ideal opportuni-
 ties to promote positive behavior in all students.

. Follow-Up Activities

The follow-up activities may require some teacher preparation. Often studengé .win
be asked to work on projects requiring additional resources and time, Many activities
direct the teacher to draw upon resources within the community in an attempt to

. make the school experience more relevant for Indian students.

In addition to the activities listed in this section, there are art activities iisted
separately which may be used with ali stories. )

-~
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Types of Theatrical Prbducfiens |
Readers Theater | | |

Readers theater is a combination of oral interpretation and conventional theater .

which uses two or more readers to communicate the full intelleetual, emotional and
aestheticsl content of literature to an audience, It might be conszdered an initial step

. to creating a dramatic preduction from a story because no props or eostumes are |

necessary and only minimal stage d;reetxons need be included. .

Using scrzpts students are required to concentrate on comprehension, fluency and |

oral expression, particularly the ability to project one’s voice. Since no lines need be

- memorized, readers theater functions as & means of improving reading skills.
Expressxveness comes from intense involvement with charactematmns, with the‘

exc:zement of the story and thh cast mteractxon

Puppet Play

Using puppets to dramatize a story requires students to beginto integrate oralskills

with the movementof characters. Tomakethistransition e&s;\er, the first productlon '

may be organized using two groups of students,

One group may concentrateon reading theseript using sk:lls already developed with
readers theater. Another group could then be used to manipulate the puppets. This

group would be required to listen carefully and concentrate on stage ‘movements
appropriate to the story action. (Initially, the movement of thepuppetssufferssince .. -~ 7

students struggle to maintain the flow of the seript. It is important to move
"gradually, giving students one area of a theatrical production to focus on at 4 time.)

Sound effects, Indians songs and drummmg might be taped and adcied wheref

appropriate to the action. -

i

Role Play

Role play requires students to bec&me involved with the aetion of the story without o

having to be responsible for memorizing lines. At this point staging, movement,
% facing the audience and working with props and costtimes may be integrated.

- Often it is a good idea to have several narrators who can read theseript ina readegg‘
theater format while other students are actmg ouf the events of the story

Participation Drama

Participation drama is similar to readers theater in that it emphasizes the oral
interpretation of the seript. However, this type of productmn emphasizes opportuni- - . .
ties to integrate other sound effects. ‘A good deal of creativity can be generated in |

having students create sound effects at erucial mcment.s in the scrxpt., using simple
ordinary household items.

A cue for each sound is placedon a card and isheldupat the appropmate moment in
the story seript, serving as a signal for a chosen student or groups of students fo
produce the particular sound. E
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P!ay ¥ o ] | .
The play combines both the oral skills and the physical movement, as well astheuseof
~ props and staging techniques. Since there are so many things to be coordinated in
~ doing a play, it is best left as a final production. Many of the sceripts used in the
previous productions (readers theater, puppet plays, role plays and participation
drama) are also good for full production plays. =~ = - '

?‘m; ncuiore complete background some suggested readings for theatrica!l pmductions‘
include: - ' o : ‘

Heinig and Stiliwell, C?'éat~iz:e Drama for the Classroom Teacher (good ideas for

working with stories in hard to-control groups and excellent lists of stories for
particular age groups) . '

Spolin, Viola, Improvisdtion for the Thedter (full of theater games to strengthen
acting skills) ' , ‘ A ‘

Wagner, Betty Jane, Heathcote, Dorothy, Dram(-zf is a Learning Medium
Way, Brian, Derelopment Through Drama

' |
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. Art Activiti :
The following activities are art progects which may be\used with any or all of the «f

stories. Rather than list them repeatedly throughout the kow—Up Activities section .

for gz(ch story, they are listed and brxefly descrxhed here. \ | | il
asketry or Weavmg e o L 1

/One traditional Indian eraft which the Ncrthwestem tribes. are famous for is
basketry. Have students examine some of the great variety of baskets made by
coastal, plateau and plains Indians. If there is alocal basket maker invite that person
to visit your class and display some baskets.

Finally, have stuéents attempt either a simple weavmg pro;ect or basketx{

Beadwork = . /

Onetraditionaleraft whichis funand easy totryis beadwork Havestudents examine
the elaborate beaded clothmg and articles of Plains and Plateau tribes. Perhaps vxszt
a ruseum exhibit or invite a community person to share theirwork. -

Have students attempt a sxmp}e project using beads. Laor + xrk of daisy chams are
often a good place to start. | |

-

U

e

Burlap Quilt Squares

A way to summarize key elements of a story is to make quilt squares. A quick easy
method would requite heavy burlap and colored yarn.

' Have students design their scene. Pictographs are easier to sew with the yarn. Once
the quilt blocks have been completed have them assembled and hung on the wall.

Costuine and Set Constructmn \

\Simee there are s¢ many scripts with Level VI, full seale produetions should be ,
, conszdered Students may be grouped to prepare costumes or scenery for the plays :

l/’

Dioramas or Shadow Doaxes .

- Use shoe boxes or boxes about that size.
Remove lid and tip them on the side.
Students mayv then build three-dimen-
sional pictures of a favorite scene from
one of the stories..

e

bt

S 1:5:‘"’:’-' -
R PNy L

_,c,\‘; ’
»
UETY

Field trips to coilect sticks, grass, sand, plants and other items will give students
materials with which to work. Make sure they cover all five inside walIs of the box. L
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Fi}niSt!‘iPS area ‘good project in which to capture the key elementsof astory (see Level

1V Filmstrip Making Activity Card 3A-3B). Divide students into groups to plan the
filmgtrip first. ' - -

" Use clear leader and fine tipped magic markers. Since the space is small, much
. planning needs to take place. Symbols may also be helpful.

Another method for making a filmstrip requires taking 35 mm pictures of full scale

drawings. When the film i§ processed, do not have the film cut into individual

pictures. It then may be run through the filmstrip pmjfecto:.

“ ———

‘Taperecorders may be used to capture the story. : SRS

Masks - | u |
Spend time looking at the great variety of masks used by coastal tribes, then try the
following: . ' ‘ : . L
Part hat, part mask, these may be used to help identify characters inreaders theater,

yole plays or plays. They are easily constructed using 26 x 40 inch Bristo! or light- .

weight poster paper, magic markers or felt tip pens, scissors and staples. v

The basic pattern may be adapted for any animal or character. Draw the outline
shape on the poster paper, cut it out and, using felt tip markers, @or in the
distinguishing features. Overlap the two flaps and staple. -

Remember to color the features of the nose piece and tail on the opposite side of the

paper since when finished the nose will flop down and the tail will appear from the .
- other side. : ‘ o

{ ata
® ®

. coyote
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~“Models

" Since many of the stories deseribe hfestyies unfamzhar w many smdents construc-

ting models of items within those stories is not only fun but enlightening. Some

 examples for models are canoes, shelters, salt relief maps of coastal areas, hunting

anci fishing equipment, campsxtes. etc.

Murals T |
Using long sheets of buaher paper, have students d.vxde into small groups to

illustrate different segments of the story. Have each group discuss their story
segment and makea draft of how the sceneshould look before puttmg itonthe mural.

Each student shouki have something to contribute.

Puppetry

There are many, many puppet patterns. The “Puppets Witha Hundred Faces"usesa
basic puppet pattern and interchangeable faces and velero. To construct puppets use
scraps of cloth, feit, yarn, baggie txes, glue, thread, feathers, buttons and other small
items. ,

Make heads separately and attach thh veicro.

puppet body

'bea.r face

Sand Painting | "

" The famous dry sand paintings, made by the Navajo are part of severai important
" healing ceremonies, These paintings are madeon dry sand with natural earth colors,

ground shell, charcoal and pollen. They are usually completed in one day and then
destroyed in a ritual, thus transferring the magic potency of the pamtmg to the
patient being cured. There werereligious taboos against reproduczng these pamtmgs
for commerecial use but many are being sold now anyway. :

This particular project is not native to northwestern tribes which should be explained.

“to students. However, when done properly, this activity may provide students with

greater understanding of tribal differences. Spend time looking at some real sand
pamtmgs before begmmng the following: .
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Combine white or yellow corn meal with food coloring. (These are not “natural earth

- colors.”) Let itstand overnight todry. Havestudents design a picture based onastory.
_ Pictographic symbols may be used (see Level IV Pictograph Activity Card 6C-6D)

instead of full scale drawings. Use glue tostick the cornmeal to sheets of sandpaper or
beige cardboard. . | B

3
&
{

Totem Poles B | ;

i . ! . - P
Totem poles poorly done are not worth the time and effort. Originally,each animalor

character or totem was representative of & story unique to a family or clan or
individuals within a clan. Ancestry was based on the stories about animals. The

 people felt a direct and close relationship to these story animals and used them to
. decorate not only totem pqies, but all their clothing, houses and utensils. 4

A Keeping thisin mind, a totem may be chosen to represent each story orselected stories -
*- within the Series. Havestudents voteon what thetotem should represent. Spend time

researching what an actual coastal representation might look like. : ,

Collect large circular tubs like ice cream cartons and have students attach their
totems to them. Remember that the totems may be three-dimensional, so include
-wings %nd bird beaks, ete. ‘ -

_ Totem pole construction may be an ongoing project or may be used to summarize 3‘
year’s work with the Level VI stories. Students will learn a great deal about

Northwest Coastal art in the process.
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INTRODUCTION
. TOLEVELVISTORY
~ SPECIFIC ACTIVITIES

Becausethesestories were orzgmany transmztted erany, .

we feel strongly that the introduction to them should . L

presented in an oral fashion. Therefore, we recommend

that beforestudents read the firststory, Tsapah Talksof

Pheasant, each teacher either memorize the story and
recite it to the class or try retelling it eommg as ciase to
the original story as possible.

This experience is invaluable in becemxng sens;twe to
-the intricacies of the ora! tradition which we hope
t{eachers will share with their students. Many activities
- required of the students invelve developing their abili- |
ties to tell stories, and each teacher, having gone through
asimilarexperience, will better beable to helpstudents.
Theactivities are also suggestions for gettingstudentsto
‘participate in a broad range of discourse thmugh lan-
me arts. .

. We also. encourage teachers to invite Iocal story tellers
into the classroom as often as possible,

* With other stories it would be helpful to permdscaily :
repeat this type of story intreduction or perhaps draft

students to try it. Another option for later stories isto - e
read the story several times and "¢ .a0€ record itto .

play for the class.
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~ Vocabulary:

B i TS IR L o S Vo
|:~ ' :” “
- .

- - -

Reading

Discussion
Topics:

“Tsapah Talks of Pheasant
Developed by Members of the Mucke{sigc\;gt Plenning Caf(nmiﬂee

Geographical Area: Coastal Region

Motivators:

hurriedly - © contagious anticipated -
persuade ' eafeteria ~ anticipation -
Muckleshoot tetherball - malieiously

- Postud - . offended ~ expressionless
~enthralled =~ presence - ventures
retorted | . intend oo disappointment
preparations - - instantly respect ¥
compromise _Jeslous assistance
~-merely anxiously .. pleaded _
influence - intently * light-hearted

Look at pictures. of a pheasant and discuss its characteristics.
Ask students to identify how this bird might be considered .

unique from al} others.

Ask students to d&cribé what they iil‘(ev best ’aboizi their "

grandparents, or favorite relative.

Discuss oral traﬁition and what it takes to be a good storyteiler.
" Locate the Muckleshoot tribe on the map of Washington State

and ask students ‘o imagine what type of lifestyle the people
might live. What things would determine how those people live
today or have lived in the past? . '

Ask students to describe the different personalities of the

characters (Wolf, Weasel, Cougar, Woodpecker, Pheasant) in |

Tsepah's story. What were their strengths and weaknesses? |

'Discuss how Tsapah may have learned his story. Did he learn it

from the young Indian boy?
Discuss Tsapah's messages to the students: |
e ‘Find a better way out of a bad sifuation. .

e Remember, being big and boastful does not show people
_ that you are the best. Saying nothing but proving you are LS
 £ood has greater influence. ' o

e Don't pull all your feathers out.

e Don't consider vourself important béeause ydu can do one’

* thing better than someone else. Everyone has talents,

‘Discuss why the hunters respected Pheasant and why the
students respected Tsapah. How does a person earn respect?

e AR L L RS




Foliow-up

Ll Activities:

30

1 Just as Phea.sant ha.d speexai powers in his feathers. have
students identify the things they do well. Using magazines,
have students locate pictures of things they like to do and
have each make a collage of their special powers.

2. Tsapah used his hand & great deal while he talked. Have
smdenQ‘rgie play (without speaking) the different animal

hunters, using their body movements to describe the person-
alities of the characters (good for mtroductmn to theatncal
produetmns)\

o 3 Usmgtheserxpt Tsagza}z Tatksokaeasam doapuppetplay |

. or readers theater. To help with expression have students
taketurns reading each line. Haveseveral différent students .
* try each line until it gets close to how it should be read.

4. Have students list ways to “say nothing, and prove how good -
‘they are.” See how many “reai life” exampies they can
generate.

5. Hagg students research mformatmn abaut the Muckleshoot |
tri ‘



Tsapah Talks of Pheasant

Woodpecker:

)

Tsapah:

Cougar:

Wolf:

~ Tsapah:

Wolf:

.+ _angry. When I got that deer down I resally killed him quickiy.
. ..You all know that I got the bxggest deer today because Iam
- ‘such a good hunter Owoo-owoo-!! |

BN

Weasel:

Tsapah:

- He was a twelve point buck. I killed him easily. — .

- about their hunting.

something. I chase the animal and stiek my teeth into the

\TsapahorNarmtar . Woodpecker

. Cougar Pheasant
Wea.sei - Wolf

Many many years ago all of the men were hunters, They had
to go out and bring in all the deer and elk to keep the people

. healthy and content. The hunters ail had animal names. They

were named according to the way they hunted and killed. =~~~ .4
They would sit around the ea.mpfire at mght and talk ahout. iy
_their huntmg. ,

I'am cqugar. I enjoy stalking an animal as much-as finany
killing it. I am & great hunter! I'm the greatest hunter in the
world. You should have seen me sneak up on that deer today.

I'm even a better hunter! I am wolf. I am quxck When I chase
and kill an animal sometimes I destroy a lot of the meat.

Each evening the hunters never seemed to tire hraggmg

Oh you should have been with me today I got the biggest
deer I've seen in a long time. I really had to chase him, but I
caught him. When I got him down, he jumped up again.
Three times that deer did that to me. By that time I was very

- -
L - Lo - - .
crtnogded R P
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Wolf, you know sometxm&s you gn out on a hunt and brmg
back nothing. I'm weasel. When I hunt I always bring back

_animal’s neck. I don’t let go until the animalisdead. .
'm Wdodpecker. I'm special because I can travel in the sky
and ks?ﬁ g:hat’s below, You have to see an animal before you

The only hunter who was silent waé Pheasant. Pheasaﬁt
would :perely sit among the hunters gnd hsten.

3




Wolf:

Cougar, Wolf,
Weasel,

Tsapah: |

Weasel:.
Cougar:

ST - Wolf:
| Woodpecker:

Cougar:
Wolf:

Tsapah:

Cougar:

| Wolf:
Weasel:
Wbodpecker:
| T;apah:

82

| '(A{E Eaugiz)
Woodpecker:
‘Weasel:

& - Do

At ieast we don’t have tc worry about; Pheasant. We all knaw

‘he eant hunt.

He never even tries to. kﬂi anything.

. ‘Yeah old Pheasant ean’tz hunt. He never hrxngs back any-

thmg

£

Pheasant weuld never arswer them and they would soon tire .
of teasing him and go pack to their hu“img tales.

. /
Iam the bst hunter ,

' If you're best, where is the fresh meat‘?
Iamthe greatest hunter! There s Just no deer.

Yeah, but that old Wclf he wastes aH the meat.

Let have a contest w see who the best hunter reai!y is. The
first hunter.to come back with mgat shall be the best hunter.

That sounds like a good idea. Then we will know for sure. I
infend to show you aH |

¥

The next day each hunter prepared for the hunt and went out
into the forest. All the hunters left camp. All that is except
Pheasant. He merely watche;i.

The people waited anxwusly for the hunters’ return. Late that

" day the hunters struggled back to camp. Not one of them had |

any meat and there was much complammg a.round the
campfire that night. . T

Pheasant, why don’t you ever tell about the deer you get.
Yeah, Pheasant, don’t you ever kill a deer or elk?

1don't think Pheasant ever kz!led a deer. D

Ah, forget about Pheasant. He's no good.

- All the people hstened to the hunter’s stories thh interest.

The hunters brought food that would last all year iong The
people smoked or dried the meat, but they really enjoyed
fresh meat. when they could get it. Sometimes the people

o b
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. Woodpé{-.ken' '
o ‘Wolf:

| T#apah:.
Pheasant:
Tsapah:
vCougar:,

Tsapah:

Pheasant:

o T Lo N o P . e L . . S S, R T e, R ST STt S S P
R KR IR IV F A . Coy . i PRSI FECR L SR pere. T I Tt T T R e T e T Lo e
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- during these bad seasons, the hunters wnnl& gather to brag

. didyt bring him down?

" Yittle bad luck. It can happen to the best hunter. Temorrow I
“intend to be first th,h a hxg buck. That will show you, Wood—

pecker.

, 'surpmsed No one knew you could even hunt, let slone be a
- good hunter. Now you have proven yaursetf to be the bﬁt

: There was much excitement in the camp that mg'ht. The

wauld have o ga TRANY mnnths without fresh meat because
the hunters would occasionally have 8 bad season. Even

and laugh. =
Wolf, I saw you headed right toward a deer. How isit you

Weli if you saw the deer, why didn't you get :t? I just had a

Pheasant was kneeimg in his usual place hstemng to the
disappoiniment of the hunters.

{Speaks quietly to himself.) Well, tomorrow I shall go out and
perha‘ps these hunters will learn a lesson.

The next mommg s the other hunters prepared to leave
camp, they noticed Pheasant making preparations also. B

Hah! Everyone, come and see what is happenmg' Pheasant is - -
making arrows to hunt with, So, you-decided to join the hunt, v
Phe!asa.nt Well, it is an open contest. Anycme can be in it, even

yoidl ‘ v .- ’

7] ;,,:1;,‘;; £

R ot
B

The hunters ieft for the forest and Pheasant was stiil
preparing his arrows. Pheasant plucked a feather from his
own cIothmg and atfached it to his arrow. A

Now, I am ready to go on the hunt. I know for certam I shall
get some meat. It is this feather whzch will gmde my arrow
strmght and true. ' _

RN ]

Pheasant had not gone far when he saw a deer He shot the
arrow and killed the deer instantly. On his way back to camp,
Pheasant came upon Weasel. -

Hey! Weasel, will you help me take the meat back to camp?

Yes, I will help you. Oh, the other hunters are going to be'
hunter among our people.

people were happy to have fresh meat, The people talked.
qu:ef.ly about how Pheasant had beaten them all.

. -

o'. ’
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Tsapah:

Black Eagle:

Pheasant:

‘Black Eagle:

. Tsapah:

very far away. Only my feathers will work to make the _
arrows go straight and far. . ‘ | Y

- Give us a feather or we will take them away from you.

‘with him. Pheasant knew that they could harm him if they

‘Because Black Eagle could use Pheasant’s feather, this _
- proved to the other hunters that Pheasant was & good person.
‘He was the best hunter and & real sportsman, -~ '

- They also remembered that if you're good at something and
_ big and boastful does not show people that you are the best.

How is it that you shot so straight today? l

Ttis my feathers. When I put one of my own featherson the

\\\\\

arrow, I never miss an animal, I can even get an animal if it is ' B

-~ ~
. -

I want a feather, Pheasant.
Iwanta feathertool -~ | '
Give us a feather or we'll be forged to take one.

&

D ‘ |

No, I wil: not give you any. They are my clothes and keep me
warm. If T were to allow you to take feathers whenever you Lo
wanted them, I would get cold, I cannot give you my feathers, =~ .8

The other hunters'were jeétous of Pheasant and tried to ﬁgﬁt |
really wanted to. :

Please do not harm me! I do not consider myself important
because of the hunting contest. When I am hungry, I goout
for meat. I do not abuse my power and I am not greedy. Iam )
willing to compromise. I will give one of you a feather of -
m. You must decide among yourselves who will get the

er. . ' 4

The hunters held a council and decided they would let Black
Eagle have the feather. S :

I will méke an arrow and take it to Pheasant.

Here is my feather. When you are hunting and see game, aim
and shoot. Bring the arrow back to me and-I will fix it right

away. ‘

(Aims and shoots) It works! Now when the pecple are hungry,
1 can kill a deer with your feather on my arTow. (

When the Indian people came they received Pheasant’s power.
you know it, you do not have to brag and tell everyone, Being
Saying nothing, but proving you are good has greater infiuence.
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, Moon o
Developed by Members of the Muckigsﬁogt f&mning Commiittee

Geographical Area: Coasts! Region

Vocabulary:

Reading
Motivators:

Discussion
Topics:

Fe!!erup
Activities:

abiding - Muckleshoot prairie
cedar boughs " Puyallup suspicious
gnawed - . maidenhair fern  summon

" eurse  pregnsant ceased
Snoqualmie Falls grieved console
-eataract - | osprey reveal
weir. — fiakings cleansed
pelted exulting pondered
entrails caressed generation
violent tranformed - multitude

—singed image ' . portion
destruction skunk cabbage wild artichoke

Diseuss why some foods grow wild in some areas and not in
others, Ask students tospeculateon why this is so. What is habi-

tat? ' | \

For some tribes there is a story telling eyele. Stories were to be
told only ‘n the winter season. Stories like Moon have many

. stories within the one story.
Discuss how things were created according to dif_{érent cultures

and beliefs.

Discuss the Changer's role in creating the environment as we
know it, Compare this version to geological evolution past and
present. | |
Comparedeath superstitions in the story with local practicesor
current funeral custom. ‘

Discuss how legends help explain the creatién of landmarks.

Discuss and locate examples of uses of cedar bark (clothing,
 baskets, twine, fire starters). -~ o

. 1. Divide ¢the story into episodes. A creative drama activity can

be done with each episode, Assign small groups to work on

-each episode. Several seripts are already prepared. Perhaps
. students could roleplay the first two episodes and use reader’s
 theater with the last two. :

1. The story of the two sisters
II. The Kidnapping and rescue of Moon
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e | I11. Moon the Chang'er
- - B | IV. Muon's return/the story. of hght

2, Have students prepare science repsrts on various topies in
the story:

- 8) eclipse - o .
| \ . ) erosion o | o
N ¢} sound o
- v - @) salmon | -
e e) migration- | -

) plants (maxdenhmr fern, skunk cabbage, sand rush,
wild artichokes) -

g} animals (otter, mink, wild cat, deer, ete.)

3. Havestudents write legends of how somethmg was ciﬁa‘nged
or created.

1
i
i
f
|

4. Have students make a mural of what the sky world mxght
look like. Illustrate the first story of the two sisters. '

ST e
. [
[ -
B ) . ¢
« - .
- &
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How The Leng'th of Daylight Came To Be

The Story of Ant Woman and Bear
(Adapted from Moon) o .

Narrator ' Bear
Ani Woman Dokweebah -

Narrator: In the beginning there was only darkness, no light. During
this time the ant people had a hard time. When they went
. hunting, some could not.find their way home. In the darkness
a huge menster Bear would steal their babies and eat them.
- The ant people had no protection and the monster would .
- disappear in the darkness. Finally, little Ant Woman decided
to do samethmg :

Ant Woman: Ishallgoto Dokweebah, the Changer, our ereator. I will ask
him for light. If we had light we could see our way home from
hunting. We could see to do our work. We could see the
monster Bear who eats our children. Yes, daylight is the
answer to all our problems. We need dayhght every day
instead of every year. \

Narrator: Bear heard of Ant woman's desire for light every day and
became angry. He would go to Dokweebah, also. Night was
what he wanted.

Bear: I really love to sleep. For me night is the answer. I wiil follow
Ant Woman and ask the Creator for more darkness. We

sh ul d ht
B ould have daylight only once a year. ;

Narrator: When Ant Woman anc } :ar finally reached Dokweebah they
made their wishes knowvn.

Ant Woman: Oh Dokweebah, please give my people light. We cannot see to
work. We cannot see to hunt. We cannot see to protect our
babies. Please Dokweebah, help us,

Bear: (Steps up befare Dokweebah can respond.) Don't listen to Ant

Woman! I want darkness all year. [ need my sleep I hke it
when it is dark and cool. :
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" Dokweebah:

Narrator:

&

Bear:

Narrator:

Ant Woman:

Narrator:

Narrator:

-

3

Bear:
Ant Woman:

Narrator:

Bear:

This is not an easy decision. Therefore, we shaH havea
contest. Both of you must dance. The winner’s wssh will be the

prize. ,\J o~

AH the people prepared for the contest. They were eager o
see who would win. They prepared ali kinds of food for the

- event. Assoon as Bes.r saw the food, he forgot about danmng

What a feast! Ail my favorxtes’ Salmon! Huckleber:\z&s’ '
1.‘4‘x~3>r¥.>rea.d§ And hxtterraoté

Bear ate and ate (Bear song) Then he began As he
cc;d he began to get sleepy. Bear began to c%awenr
slower.

Then it was Ant Woman's turn. She put forth all her nergy. . |

She didn’t eat at a.H between dances.

My people really need light. I must dance as long as I can.

~(Am Woman song)

Ant Woman danced, and as she danced, she tightened her belt

. so that her stomach might feel more full.

Bear thengotup to dance, but first he stopped for mst a few
more bites.

Oh, these huckieberries are hard to resist. Maybe just one
more helping of salmon and then I'll taste some.of that
smoked eel. Pass me some {ry bread!

Well, i;’s time for my dance. (Bear song)
Bear became more and more sleepy. He was really full from

eating soc much. He danced slower and slower. When he
finished he sat down to eat, just a little bit more.

Give me some of that'dried salmon!
Now it's my turn. I will really dance hard.

As Ant Woman danced she tightened her belt even tighter,
then sat down agmn to pray to Dekweebah It was Bear'’s turn
again. ‘_ ‘

My turn already?! I've hardiy eaten any ehekeeherrzes (Bear
s;gizs yawns and gets up to dance. He darces slower and
s wea.)

The contest continued for seven days until Bear became so full

and sleepy that he could hardly move.

12




Ant Woman:

.Narrétor:
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‘pause for s moment. . . (Bear falls asleep muttering )

* Dokweebah:

- the bear people to sleep. Bear can sleep every winter when it

- “cinched waist.” |

Ant Woman: |

Dance? Is it =till my turn? Anymore fry bread? Maybe I'll just
I've won! I've won! That means I get my wish. We will have
daylight every day. Oh thank you, Dokweebah! .
Ant Woman has won, (Bear wakes upj but I love Bear also.
Therefore, I will create day and night; day so that it will be -
light for the ant people to see to hunt and work, and night for
is darkest and be out in the summer when it is light again.
Because of her dedication, Ant Woman won her wish. Even

today we have both day and night thanks to Ant Woman. And
to this day, the Skokomish call her Kla Klu Tsup which means

The moral of the story is: If you snooze yoﬁ loose! | : | fg
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Sunlight and Moonlight ~ /

(Adapted from Moon)

Narrator:

‘animals were like people and there was no sunlight or

<

| |
- -/
Narrator = - Yellowhammer
Moon / Raven ’ :
Sun . K Coyote ‘ ' |
Woodpecker. Hunmmingbird ’ ‘
People ' ‘ ’ ‘ :

s
!
i

/’ . i
/ . .
/ . ]

long, h;xx;g ago things were ot as we know them today, Th§ .
moonlight. It was dark-all the time. There was a man named
Moot The Changer, who had special powers and was able to
change thizgs. He made things as we know them to be today.
Moon was the one who made sandpipers, sawbill ducks,
mallards, deer, mink, maidenhair fern, skunk cabbage, wild
artichoke, sand rushes, beavers, cats, fire and many other
things. ‘ - f
One day Moon decided there should be light during the

~daytime and light during the nightime. But he did not know

Moon:

Yelluwhammer:
People:

Raven:

who should make the light. Moon gathered people from
everywhere to display their powers.

I haire decided that we need light both during the day and -

during the night. My brother Sun and I will held a contest.

g’eouhpespie shall be the judges. Whoever best satisfies you will
chosen. -

{

" Iwill go first. I, Yellowhammer, should be the one to give

light by day. Watch as I travel across the sky!

Yellowhammer has tried but he did not do well. There was
not enough light. He does not satisfy us. Who is next?

‘T am Raven. I will try to give light at night. 'm sure I can do

. atleastas well as Yellowhammer. .

People:

40

Full Tt Provided by ERIC.

Oh, Raven will never do! There is a shadow that covers the
earth. We cannot se2 anything. Raven cannot be the light at
night. He is much too dark! He does not satisfy us.

44
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Narrator:

€Coyote:

Moon:

quple:

Moon:

Woodpec:ke‘r:

People:

Hummingbird:

People:

Narrator:

Sun:

Narrator:

People:

Moon:

“looked u

The next to try as light were Coyote. Woedpecker and
Hummzngbzrd. :

I will try out as the light at mght. I really like the view from
up high. I will take my time, moving slowly across the sky.

{Pause and look around) What a view! Look at the trees way

down there! And the Isttie people! This is great I hope I win

- the contest.

Well, what do the peo;ﬁe think of Ceyote?-

Coyote is a failure! He is much too slow and only looked

around as-he moved across the sky. He does not satisfy us.
Let us see what Wnodpecker can do.
I will try as daylight like my younger brother

Yeliowhammgr. Surely I can satisfy the people.

{Angry} No you'ean’t! There is even less light than

- Yellowhammer gave. You are a failure! Give up!

Let me, Hummingbird, try. I can fly very fast

(Drisgusted) He gave some light but he travels too fast and the
day is too short. He does not satisfy us either. Is there noone
who ¢an give us the right kind of iight by day and by night?

more discouraged. No one seemed to be quite right for either
night or agr Finally, Moon and his younger brother Sun
decided to enter the contest. They had beern holding back,
waiting p(%sée who would attempt to give light. The peopie

n t'hem as Ieaders and were eager to see what they

Aseach %r;e tried as the light, the people became more and

couid do.

- Moon, you had best be the izght that travels in the daytime.

You are hotand bright.

As soon as Moon rose in the morning, everything became hot.
The water boiled and fire started everywhere.

 Stop! Stop! We cannot stand this, It is toc hot! If Moon travels

ev&ry day, he will destroy everythmg He does not satisfy us
either.

Perhaps Sun would be more suxtable to travel as light during
the daytxme. vae it a try, Sun.
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Niu'ratnr:
People:
Sun:
Narrator:

Narrator:

Sun rose slowly intﬁ the sky and traveled across it all day. He

gave good bright sunshine and everything was pleasing.
He satisfies us! -

Since Moen is to hot to travel by day, maybe he would be
cooler at night. Moon, you had better try traveling at night
and see how it willbe.” =

Moon made his trial at night. He rose early in the evening and
shone with a cool frosty light. The people were satisfied.

So it is today: the sun gives light by day and the moon gives

. light by night. Once a year the sun and moon will meet and

that is the time we now call an eclipse. All year long we have
warm sunlit days and cool frosty moonlit nights thanks to the
contest held so many years ago.
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| ‘The"Memorable Chiefs

Developed by the Blackfeet Indians of the Blackfeet Reservation

./Geographieai Area: Plains Regioﬁ

Vocabulary:
Reading

Motivators:

Discussion
Topies:

Follow-up
Activities:

Piegans -regalia memorable
gestures portrayed .physical

. mental . " sineerity band -
vision . encampment = consideration
erier |

- Discuss the qualities of being a good leader.

- &) Discussthe responsibilities of leadershipof an Indian tribe in
the past (i.e., leading the tribe in acquiring basic needs, sueh
as food, shelter, clothing, ete.). “

b) What would be required of that ieadei' in the present (i.e.,

leading the tribe in business affairs)?
' Read aloud a story of a famous chief, both past and present.

B Ask a local tribal leader to relate personal stories of their past life

and present responsibilities.

- Discuss how achievements were recognized.
Discuss the leadership roles in the tribe and the family.
Discuss the importance of elders in tribal organizations.
Discuss the qualities of what would make a good leader. How
might an individual earn a leadership position?

1. Make a bulletin board showing good leadership character-

istics and qualities. Use newspaper articles, pictures of leaders, -

ete. ‘

2. Givea groupa problem. Have the group devise a process tosolve
the problem.

3. Givestudents an issue/problem. Let them debate the issue and
try to persuade others to follow (i.e., allow students tomakeand
enforce their own classroom guidelines for a week). R
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. A Cultural Change |
Developed by the Blackfeet Indians of the Blackfeet Reservation

Geographical Area: Plains Region

Vocabulary: administration. -decisions contemporary
| _drastic - supervision  essentially
reéorganization - corporation  superintendent
generation traditional conjunction '
- governmental body ‘legally . chartered

‘ | in-effect
Reasiing How are tribal rights exercised?
Motivators: How are leadership positions filled in the local ¢ ..ammumty‘?
' - How are they filled beyond the local community?
' What does being a born leader mean?

DiSe_ussion What is sound judgment?
Topies: Discuss “Manifest Destiny” and the Westward Expansion and

4 R - - B L . ) sl g
i N . .'-'vn
- . 3 .

- Reservation Period).
Discuss tribal or family leadership.
Discuss what is involved in political elections.

. Follow-up 1. Have the class research local tribal government. Individual
Activities: . students could report to class on how someone gets elected.
Have students identify who in their commumty holds each
elected position.

. Set up a tribal council in class to discuss issues and make
decisions.

3. Have tribal representatives speak to the class.

1]
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Keading
Motivators:

Discussion
Topies:

I

.Follow-up -
Activities:

eloped by Members of the Klamath, Modoc and Patute Committee

\I-é:w Eagle Became Leader of All Birds

- Geographical Area: Pigteau Régien
Vocabulary:

wits physiecally fit descending
mastered ecaremonies - ritual
endure

What significance does the eagle have today? |
¢ to Indian people £
- ® to'the country as a whoi -‘

I):spiay pictures of eagles, owis, hawks and other birds and ask
students to decide which is the best and why

Why do we need leadprs?
Review the coneept ;jt swry‘seliers told a series of stories which

formed a cycle told fhroughout the winter. Ask students to

. complete missing pafts of this story. How would they havetold

it?

* Review what makes good leaders and how they arechosen. Were
* the bird’s qualities for Ieadershxp good for them'? Why or why

not?

How did Hawk and Eagle prepare for the contest and how does
their training compare to athletes’ training today?

Discuss the use of animal characteristics which descrzbe people
(i.e., “wise old owl”, “sly as a fox”, “slippery as an eel”, etc.). Ask

‘ students ta think of others.

1. Prepare and present a puppet play using the follewmg
script. How might students create puppets that can ﬂy"

2. Have students research and report on:
a) eagle, hawk, owl and other birds

b} animals inhabiting the marshes and Iakes of the
Kiamath Basin

c) endangered species and how they are pratect.ed
3. Brmg in speakers to address the following topies:
a) wildlife in local area
b) conservation
¢} endangered species
: | 47
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¢) ecosystems (food thains)
4. Have students roleplay an interview with the characters of
the story, as is done at sporting events, Have them make up
éisgs of questions to ask onlookers, as well as flight con-

5. Locate where the Klamath tribe ison amap. Assign stu&ents
to report on past and present information of that

tribe. |
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Readers Theater
Pu
| . iay
How Eagle Became Leader of All Birds
Narrator - Bluejay |
Owl | Woodpecker .
Fagle Magpie
Hawk Sun/Moon fone person - Sun on
one side, Moon on the other)

Narrator: Years ago, birds were like people. They walked around and
they could talk just like humans. The only difference from
humans was that birds could fly. These birds admired the
humans because everything in their villages always went

+ smoethly. .

The birds began to notice that things did not seem to go so
smoothly in their villages. They wondered why. One day all of
the birds decided to hold a council meeting. Birds eame from
R far away. Owl who was known to be very wise began the
meeting. -

Owl:  On behalf of all birdkind, I thank you for coming to this
- meeting. As you know, life for us has been tough.

Woodpecker: Yeah, the humans don’t have it so bad. Things seem to go
smoothly for them. What do they have that we don't?

Owl:  Well, for ane thing the Indian children have their parents.
The Indian parents even have parents. They all have a chief
. and holy men and, above all, a Great Spirit. Everybody has
someone to follow and it seems to work. What weneed is a
strong and {aithful leader. -

All birds: Yes! Yes! Th\ﬁz's. right. That is a good idea!

Bluejay: Our leader should be strong and wxse How are we going to
decide who it shauld be?

Co 49
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Woadpecket:

Ma.zpié:
All birds:
Owl:

Bluejay:
Woodpecker:
Magpie:
Eagle:
Owl:

I think we should choose Eagle as our leader.

The leader should be a good hunter and a very swift flyer.
think Hawk would be a good leader.

Eaglé‘s best! Na; Hawk is! I vote for Eagle! Oh, what doyou
know? ' ”

Both Eagle and Hawk are very fine birds, I'm sure. But we
still have a problem. We must choose between the two. Does
any bird have any idea as to how we are supposed to make
this choice? ' ‘

1 propose a contest of skill and of strength.
Oh, a contest! |
Yeah, a contest! That sounds good!

Yes, Lets have a contest.

All right, a contest it is! Both Hawk and Eagle shali have to
prove themselves in flight! The one who can {ly the highest
shall be our leader. Eagle, Hawk, you voth have five days to
prepare yourselves for the contest. In five days weshall meet

here again and hold the contest to determine just who shaii be

' our leader.

(All but Hawk and Eagle leave. They remain on opposile sides

of the stage.}

Narrator:
Kagle:

Hawk:

Sun/Moon:

o0

B2 ruiimext providea by R

ERIC

After the meeting broke up, the twe chosen birds began pre-
paring themselves. They went through different preparations.
They both knew they had to be physically fit, as well ag
mentally fit, in order to complete their appointed task.

(Flapping his wings) I must exercise my wings and make
them stronger. They must carry me higher than I've ever
gone before. Tomorrow I shall fast and ask the Great Spirit to
help me do my best.

(Hopping up and down) I will need strong leg and back
muscles if | am going to fly my highest. And I will practice
every day so I can win. :

(Both birds practice flapping their wings, jump up and down,
travel in cireles and bend at knees to show they are warming
up.} . ‘ |

&

(Passes in front of Hawk and Eagle,' rotating from Sun to Moon
five times to signify the passing of time.)

32

by 31
EEy &
r N e

<4

B . - - I
-z . . . - . > E . . ° B
) . " > . ‘ - D . - - . L
. ) S . . g ;” ‘ ) “ - o - ‘ - ‘ . ” i’ “ . “ ,~ T
. X i ! .- - . i ) E . L e S s - 4 L i .- ’ Fae By .
T I, o T R R P S I B S S e E R o - . o . L R PRRN E i R E T

ji




| Narrator: Finally, the day of the contest arrived and both contestants

were ready. All the birds gathered mund as the two took o

© their piaces. i

CTy

Owl The contest to determine who will be our leader will now L

| - begin. Are the contestants ready? N

Eagle & Hawk: Yes, I am ready! |

Owi: Hawk, you will go f:rst. ‘

Narrator: So, Hawk took off. Up he flew, higher and higher, until he
was almost out of sight. e

Bluejay: Golly! He's way way up there!

Magpie: You can barely see him. He's starting to circle. | a

Weodpecker: Boy, that's going ¢o be hard to beat. (Pausej Here he comes. e

| . He's starting to descend. , . g

Narrator: Hawk circled severa! times as he deseended back to earth. .
Allbirds: (Al cheer, clup, whistle, etc.)

Owl: Well, well, that was a good flight, Hawk. You would make a
good leader. But Eagle must take his turn. Eagie. get ready!

Narrator: Off flew Eagle to try and beat the magnificent ﬂzght of ) =
\ Hawk. Up he flew, higher and higher, until he was almost out o

' of sight. , .

Magpie: Wow‘ He's way, way, way up there and he's still going. - «

" Bluejay: I'tnot even sure I see him anymore. ‘
Woodpecker: I don't see him. He's flown so high he's out of sight!
Narrator: Yes, Eagle flew up and out of sight. He began circling, as he

descended to earth. He finally landed in front of the cheering L
crowd. {All birds cheer, whistle, elap, ete.} .
Owi: Well, well, that was quite a flight! And for showing us that - E

you have mastered the art of flying, you are now our new
leader. As for you Hawk, you are still very important to us.
Don't feel left out. : ‘

T Soioa
TEE "M‘a‘%"ﬂ R R

All birds: We agree! We are proud of you! Congratulations!
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Narrator:

1Y
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And from that day on Eagle has become more than justa
leader for the birds. He is used in Indian ceremonies, rituals

and gatherings. He has even been chosen as the national bird -
of the United States. ‘

-
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Coyote and Crane
. Developed by Members of the Kiamath, Modoe and Paiute Commilttee

Geographical Area: Plateau Region

Vocabulary: - erawfish refused degrading

vowed impressed shunned

Klamath ~ wocus apaws
Readiag Discuss Coyote and his role as a trickster. Give examples of his
Motivators: good and bad character from previous stories.

- Have students locate the Klamath Tribe on the Amap (near |

Chiloquin, Oregon). Giv- a brief background on the tribe.

Discussion How did Coyote manage to trick his friends?

Topics: Have students describe what Coyote valued in friendship.
Compare these qualities to the ones students have identified
for good friends.

Discuss the personalities of ail the story characters.

Discuss prejudices and speculate on how they are formed.
After examples, discuss'‘positive or negative implications of
prejudice. What is a bias and how does it differ from prej-

udice?
Follow-up . 1. Have students find other Coyote stories and compare how
Activities: v>  Coyoteactsinthosestories tothis one, What can besaid about

Coyote’s character in general?

2. Ifstudents areunfamiliar with crawfish, havethem research
information and make reports. '

3. Usingthescript, havestudentsrole pia,, thestory with masks
(see Art Activities).

I
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Coyote and Crane

Readers Theater

Roleplay

Narrator:

%

Beaver:

‘ Fox:

N

Squirrel:
Bear:

Coyote:

Rac¢coon:

Coyote:
Raceoen:
Coyote:

¢ Narrator:

‘Narrator - Beaver
-Crane Fox
Coyote . Raccoon
Bear Squirrel

A long, long time a3go when all animals were like people there
lived Coyote. To the Indians and animals Coyote was a
trickster. He was always getting more than his share of
anything and everything. (Enter Coyote)

It seems some of the other animals would invite Coyote over to
lunch or dinner, and before Coyote left, the host was sorry for

even inviting him. (Enter Beaver, Fox, Bear, Squirrel and

Raecoon)

Good morning, Cuyote.

Hi, Coyote! How have you been?
Hi!

Hello, Coyote.

Oh, hello. I've been all right. Say, you sure look good, .

Rarcoon. Must be doing pretty good, eh?!

Oh, nice you should notice. Thanks! I have been feeling well
Intely. Caught quite a bit of fish the other day. (Pause) Say
how would you like to come over to dinner and share some?

Oh, I wouldn't want to be a bother . ..

‘Nonsense! I've also got fresh berries dand eel!

You don't sa: Well, why not. Sure, I'll be there!

So. Coyote had tricke ' . “~oon into fixing him dinner. When
Covote showed yp the othe. animals were already seated
quietly, waiting. The table was spread with the fresh fish,
berries ang eel Raccoon had promised. y
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Narrator:

Crane:

Coyvote:

Narrator:

Crane:
Coyote:

Crane:

Narrator:

L ) Vs - R .
e TR sl e R I ORI

a—~—

Without even saying hellg Coyote went straight for the food
and began eating. (Coyute eals and eals, grabbing food from
others and reaching aeross the table, making loud slurping
noises.) Raceoon was sorry she had invited Coyote at all.
(Aninals shake their ieads in disgust.)

Well, that was how Coyote was. On the other hand, there was
old Crane. (Enter Crane with waiking cane) Crane was not a

- bit like Coyote. Crane was always eager to do things for
- others.. ' o S .

‘Say. Coyote, why don’t you come over to my place for dinner

tonight. We'll have erawfish.

Who me? Eat with you?! Hah! I don’t even like erawfish! I

have “far better friends” and far better things to do, Crane |

-sorry!

Coyote considered Crane's friendship degrading. He already

had friends such as Squirrel, Bear, Raccoon, Beaver, Fox and

others. To Coyote these animals were rich and important.
Poor old Crane digin’t even rate compared to the others.

However, Crane never stopped trying to win Coyote’s
friendship.

Oh, we meet again, Coyote. How would you like to come io

dinner tonight? I have plenty of fresh f{ish to share. _

No! I don't want to eat with you! I've already 1ade plans for
dinner, Crane. (Coyote exits)
_ : 5
I wonder why Coyote hates me s0? I don't seée why he has to be
so rude. I doubt he even cares if he hurts someone’s feelings.

(Sits down to think) That old Coyote uses everybody, even his
so-called “far better” friends. They just sit around and d

.nothing while he robs them. . »

(Getting Angry) That old Coyote! He's not even worth my
friendship. I'm not so sure about some of the other animals
either, They allowed this to happen. I'll get that old Coyote!

That night Crane went over to Coyote’s house. Crane waited
outside until he thought Covote was asleep. He slipped inside.
Once inside he found Coyote sleeping on the floor of his den.
Crane began poking Coyote with a sitek and tossing small
stones (use cotton balls) at him to see if he would waken easily.
Coyote did not move. Seeing this, Crane took his knife and
carved 4 section off of Coyote’s rump. Having completed this
without waking Coyote, Crane left with his prize.

N 55

57

o
&
s
o
W
g

IS TR

S



Crane:

Coyote:
Crane:

Coyote:
Crane:

Narrator:

Raccoon:
Fox:
Bear:
Squirrel:
Beaver:

Coyote:

Crane:
Narrator:

Coyote:

Crane:

Narrator:

50

The next day Crane went looking for coyote.

Say, Coyote! How about a steak dinner tonight at my house?
Weil, Idon't...
(Inuterrupts) And bring all your friends. You're all invited.

(Looks at friends for approvaly Al right. We'll be over this
evening, so cook plenty! :

(Swmiling) 'l be ready. Oh, and don't forget your friends!
Crane went home and immediately set to his cooking. Later,
Coy}::.te and his friends arrived and each smelled the meat
cooking. . '

Crane -must be a good cook!

It sure smells good.

‘1 wonder what we're having beside steak. I'm starved.

Me too! I hope it's ready.
Let’s eat! I can hardly stand it.

Well, Mr. Crané. that has to be the best roast I've ever
smelled!

Wait until you taste it!

All sat down to the best dinner ever served in the village.
Coyote especially was impressed.

Mr. Crane, all this time I thought of you as a nobody. But now '

I ean see that I was wrong. I think we may be the best of
friends. By the way, where did you ever find steak so delicicus
as this?

(Looks at Coyote and starts to laugh) I have been watching you .
steal from everyone else, Coyote. You have lied your way into .

their homes. You have tricked them into believing good things
about you. But, (still laughing) this time the trick is on you!
That delicious steak you have been eating is your own rump.

Hearing this, Coyote became very sick and all of his “far

better” friends began to laugh at him. (Animals laugh as they
erit) o : '
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{Coyote is alone, looking lonely) From that day on, Coyote has

been shunned by his animal friends and everyone else. Even

- today he is considered to be a crook by farmers. Coyote has

made quite a name for himself which has lasted throughout

_ history. -
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" Reading
Motivators:

Discussion
Topics:

Follow-up
Activities:

¢
@)

Geographical Area: Coastal Region
Vocabulary:

Nina Saves Roan

Developed by Members of the Skoalicater Bay Curriculum Committee |

- Quinalt - Nampschats carpet bag
furrowed ~ drew near ~ jodhpurs

- middy biouse Arabian ~ churchmouse
twittering  ° whinnied

Talk about people’s special skills (i.e., athletxc skills, academxc |

skills, art skzi!s, ete.).

Take students m the playground. Have everyone attempt a 4- |

foot high jump. Discuss individual differences.
Discuss heiping injured animals.

Read a selection from Ali Creatures Great and Small and
discuss what a veterinary must do.

Discuss pets and your responsibilities in their care.

Discuss what it means to do thing for personal satisfaction
rather than for money or reward. ‘

Discuss feelings experienced when asked to do somethmg

without knowing why or what the end result will be.

Why did Nina choose to share the credit with her grandfather?
Asi‘{? students to decide if he was desermg of eredit. Why or why
not!

1. Have students collect and share horse stories. Perhaps some
Esxtudents could draw or collect pictures of their favorite
orses,

2. Have students research and report on the impact of horses
and their changing role on Northwest Indian tribes.

3. Research and report on the Northwest Coastal Indian Pot-
latch and/or Indian giveaways.

4. Discuss the barter system. Have students bring things to
school to trade in a class swap.

60
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Readers Theater

Nina Saves Rogn

Narrator:

Boy:

Nina:

Lizzie:

Nina:

Captain Reed:

Nina:

Narrator:

Chief:

Nina:

60

Narrator Captain Reed
Boy Chief -

Nina Mr. Kindred
Lizzie People

Nina.Charley Bﬁmgardner was a young girl in Shoalwater
Bay in the early 1900’s. She was a Shoalwater Bay Indian.

When Nina came home for her school vacation, she visited -
her sister Lirzie at Bay Center. She had spent two days at
Lizzie’s house when there was an urgent knock on the door.

Hi, Nina. Mr. Tom Olsen from the store asked me to bring

this message to you. He said it was an emergency.

(Reads note) “Emergency! Come Home! ‘Dad.’_’ Dad wouldn’t
send for me unless it was a reabemergency. I hope noone is
hurt or sick at home.

~ We better get you into the wash tub. (Lizzie and Nina leave)

We better hurry. The mailboat gets in at noon and it’s already
11:80. (Steamboat pulls in and girls run to it.) Just in time!
(Gives Nina hugs and kisses) Goodbye, Goodbye!l.

Goodbye, Lizzie! -

Well, hello Nina. No need for fare, Mr, Kindred paid it for
you. Guess they reaily want you home.

I wonder why papa wants me home?

Soon Nina’s boat docked in Tokeland which was named after
a chief in Nina's tribe called “Old Toke.” She had heard many
stories about him from her father Chief Charley. Nina was
greeted by Mr. Kindred and her father. -

Here are your clothes, Honey, go change.

What's going on?
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Chief: Mr. Kindred’s colt Roan had a terrible accident. While he was
running across the field, he stepped on a large spike and it
went through his back hoof.

Nina: But why did you send for me? | o
Chief: You're good with animals, Nina. They trust you. Roan needs .
_ . o
SO /q\:ma. Did they try to take the spikeout? - *§

| Chief: Oh yes, but Roan bares his teeth and tries to bite anyone who "
comes clase to him. He paws at them with his front hoofs. <

Nina: Well, what makes you think I can help him? g

Chief: ‘1 think you ean do it, Hehey. You have a special gift with é

- “animals. They know you love them. I'll pray for you.

Narrator: Nina went and changed clothes and then walked toward the ,!

é - corral where the injired colt stood, Several people had s

o  gathered to watch. , . ” A

Mr. Kindred: "N ina, I'm so glad you are here. I do hepe you can help Raan. . g

Here is a nail puller, a smail bottle of medicine and a rope to

hold him, :

Nina: Iwill see what I can do. 'l try! K

Narrator: Nina knew how valuable Roan was. He was a very expensive

o Ax;abian horse and Mr. Kindred was very fond of the little i

coit. ' ‘ ] A :

EPII R -
| l .
2 N
o
: i
“'
PAruitext

Nina: (Waliks toward cardboard horse) What's happened to you?
What did you do that for? You poor boy. Didn't you know that
would hurt your hoof? You shouldn't have done that. Didn’t
you see that spike? ‘

Narrator: Nina signaled to the onlookers to be silent while she cafefuily
slioped a rope through his halter ring.

- Nina: You're a good boy, good boy.
Narrator: Nina slowly stooped down near Roan's back hoof. Not a single

person spoke or moved, Even the birds seemed quiet. She
carefully lifted the colt’s hoof up and looked at the spike.

61

62



Nina:

alright, (She pulls the spike out) 1 did it! I did it! (Looks at

Narrator:
Mr. Kindred:
~ Nina:

Mr. Kindred:
Nina:

Chief: "

| 62
ERIC

Full Tt Provided by ERIC.

‘more than that. ‘ \

I must use all my strength. I'll have one chance to pull the ‘
spike out. This is going to hurt a little bit, but you'll be

horse) 'm not through with you yet, now for some medicine.

%2{ people araumf‘ciap and cheer) Nina led Roan to Mr.
n : : ]
Here's a $10.00 gold piece, Nina. \ \,
Oh, it's nétiﬁag. o N i } o \
I insist. If T sent for the horse oetor it would have cost me

| \ :
I didn’t do anything. You sent for me, Papa, so you take it. |
Nina, you're a good daughter. You see Mr. Kindred, Nina has

been taught when you do something for somebody, you do not

have your hand out to be paid. You do it because it is good to |
help people and animals. That has always been an In‘dian |

way.

J
/
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Adventures On An Island

Devefaped by Members of the szaalwafcr Bay Curriculum Committee

Geographic Area: Coastal Regxon

Vocabulary:

Reading

Motivators:

Discussion
Topies:

Follow-up
Activities:

Dugout canoe oystermen tidied \
little neck gJams  utensils | Chehalis River
inland underbrush snipe
abundant annual migration plover
mongrel : succulent grebes
sloughs ;- spruce baskets cormorants
peninsula  leisurely merganser
mudflats conifer tree . raucous
sandspit ambitious brute

- vieious species , portage
seaI bladder :

Use visual aids to give students exposure to lifeon the eoast.
show tidal pools, canoe types, seafood, ete.

Discuss types and preparation of wild or natural foods. What
factors determine what grows in a certain area?

Discuss movies and stories which have island adventure (i.e. ,.
Swiss Family Robinson, Treasure Island, Robinson Crusoe,
Gilligan's Island, Istand of the Blue Doiphms etc.)

Discuss the way people have adapted their food, ciothing and
shelter to the environment in which they live.

Trading flourished because of the annual food gatheringexpedi-
tions of many tribes. Discuss what in the story suggests this.

Discuss these values presented in the story:
a) disobedience to parents and the resultant feeling of guilt
b) first impressions can sometimes be misleading

1. Itlustrate the “giant” from the deseription in the story and

display. Discuss characterization and ask students if the
description was adequate to form a picture in their mind.

| 2. Involve students in the cocking and sampling of seafoods.

3. Organize a frading fair such as might have been held on the
Columbia River before the coming of the white man.

4. Have students prepare models, dioramas, and shadow boxes
of camps, canoes, ete.
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| A 5. Involve students in map skills, Refer to the vocabulary and
. discuss terms. Have students develop a relief mapofthis
coastal area using scale and symbols.
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Roleplay

Adventures on an Island

if

e h«ft’.‘%%

Narrator:

Mother:

John:
Mother:

Narrator:

Sam:

John:

~ Narrator:

Mother:

Sam:

John:

Nearrator Mother
Johkn Father
Sam . Pete

On g sunny afternoon, mény years ago, an Indian family
landed their cedar dugout canoe on Long Island at the south -

- end of Shoalwater Bay. They planned to stay on the island for

several days to dig little-neck elams to trade upriver to the
inland Indians. L

John, you and Sam do not leave. You boys must help set up
camp and unload the canoe. You can go play afterwards.

Oh, gee, Mother, we want to go explore.

You can do that later. First we must gather wood for the fire.
We will need lots of it. ’

The eamp was set up and everything was in order. Father
built a fire and Mother prepared a meal of dried saimon and
fresh berries. After the meal it was too dark to go exploring.

‘They just sat around the {ire and talked and then went to bed.

John, I can hardly wait for tomorrow.

I can’t either. There are so many things to explore on this
island. (Yawns)

As they dozed off they could hear the ocean surf rolling on the
beach on the other side of the peninsula.

Early the next morning the entire family was up and busy.

John and Sam may cxplore the island after we finish the first
batch of clams,

Oh, thank you, Mother.

Yeah, we can hardly wait! There's a lot to see!
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John:

Sam:
Narrator:

John:

. Narrator:

Father:

John/Sam:
Narrator:
Sam:
John:

Narrator.

Sam:

John:

Already I've noticed sandpipers in great flocks, kingfishers,
blue jays and plovers. Of course there are always seagulls,
ravens and crows. : ‘ )

I love to watch birds. In the fall there are so many ducks,
geese and black brandt that the sky is black with them.

Birds must really love this bay.

Just then the boys were startled by a great blue heron flying
away, making a raucous noise of alarm.

That's a year-round resident, and he’s angry with us for
scaring him away from his fishing place.

The boys then set {o-work gathering elams, {Pause) Soon the
clams were dry and-£he boys pushed the little canoe into the
water. S

Stay on the camp side of theislagd and don't ge any further
than the south end. L ‘

Okay, Father.

The boys paddled off.

What's that over there?

It's aseal! It's gray. 1 think‘it’s a young one,

The boys paddled slowly and cautiously toward the seal, but
when they were a canoe length away the round head with
wiskers and no ears sank out of sigh.. .t appeared again about
fifty feet ahead of them. They paddled tili they were close to
the seal and it disappeared again. The seal played this game
with the boys until they realized they were nearly to the
cleared field at the island’s end.

Look, John, isn't that an island over there?

Yes. it's Round Island. I've heard some of the older people talk
of it. I've heard tales that it was a Chinook Indian burial
ground. That's probably the reason Father doesn’t want us to
go any further. !

I'm curious! We could paddle to the island, walk completely
around it, get into our canoce and be on our way homeina
short time. The tide is almost high now and we have lots of
waler.
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Sam:
John:

Sam:
John:

Narrator:

John:

Narrator:

Sam;

John;

Father:
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But, remember what Father said.

I know, but he didn’t really warn us to stay away from Round
Island. I think he just didn"t want us to go too far away, and
we have lots of time.

Well,Iam kind of curious, too! ‘Oka:,f let's go

én case Father m:ght disapprove, let’s just keer it a secret,
am.

They had never been on an island such as this. It was

Jprefectly round and, covered with brushy woods, The boys had |
no plans of going into the brush. :

If this is an old burial ground, there must be old eancés
containing bones.

Probably, but it'’s toc nice a day to be scared.

The boys began to explore. As they rounded more of the island
they saw the stern end of a canoe in the water. The front of it
was up on the beach,

The boys f.oze in their tracks. There stood one of the largest,
fiercest looking Indians they had ever seen! (He w? dressed
only in a cedar bark loin cloth. Nothing covered his huge
chest, which had several ugly sears the full iength of it.) His
face was scarred and it appeared one eyve was missing, but the
other one glared at them fiercely. The boys could fee! their
hearts pounding wildly in their chests, Hehad a knife inone
hand and a chunk of dried meat in the other. All at once, the
brute moved toward them, uttering a scund in a strange
ianguage When he opened his mouth, they saw several teeth
were missing. :

When the giant moved, the boys turned and ran faster than
they had ever run before. They did not feel the rocks under
their bare feet. They reached the canoe, pushed off the beach
and paddled farther out before they dared look back. They
sust sat there, catching thexr bream

Boy, that was a close eall!

I dou't know if he was human or not! Did yvou see the knife he
had! Are we ever lucky we got out of there - fast!

Let's gehmme. I'veséén enough for one dgf

I didn’t expect you home so early.
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Sam:
Mother:

Father:
Narrator:

Narrator:

Sam:
John:
Moth._:

Narrator:

Sam:
John:

Narrator:

Mother:

Father:

)
g

N . ¥ . .
’ X

We got hungry and decided to come back sooner. (Byys sit

down and start eating)

‘Hung—ry! You two boys are eating enough clams to last most

people two days! . -
|

Well, paddling a eanoe is sometimes gard work. i

The boys did not talk much.. They were still shaken from their

. experience on the little island. But they did not dare tell their

parents about Round Island. Their father might become
angry and not allow them to expiore anymore. ‘

The boys then helped with the clams all afternoon. When the
tide was coming in, Father noticed someone coming in
acanoe. .

{Quietly wispers) John! That's the awful man frorr; RQ‘und "
Island! - -

Mother, may we go into the woods and cut sticks fordrying

clams? P

We have enough, but if you want to-cut more, you may.

Sam and John went quickly into the woods. Instead of cutting
sticks they peered out of the woods and saw that the big man
was beaching his canoe at their camp.

Oh, what does he want?
I don't know, but I want to stay right here.

They saw Father wade out and help pull the canoe onto the
beach. The b:g man got out of his canoe and he and Father
talked. The boys were too far away to hear them. Mother put
more clams away, looking at the visitor from time to time.

Father and the man talked for an hour and thiev smoked some
tobacco. Father and the man shook hands and the man got
into his canoe and paddied away from the island to the north.
When he was far down the bay the boys cut a handful of sticks
and came out of the woods. :

You've been gone for over an hour and that is all the sticks

~ you've cut? I just don't understand.you boys sometimes.

/
Let’s put things in order and load our canoe. We are going to
the ocean beach to get some whale blubber from a whale that
was beached just a couple of days ago.
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John: How did you find this out, Father?

" Father: Pete, the fur trapper from Grays Harbor toid me. Some -

- Indians af the portage between Shoalwater Bay and the
Columbia River told him. News travels fast when thereisa
beached whale. Why did you-boys go into the woods when Pete

_ stopped here? You missed an interesting fellow. He has
traveled to many places.on the coast.

Sam: e kjnd of scared me.

Father: Well, in spite of his appearance, he is 8 good man. Hehas a
% mysterious background. This is only the second time.l have
talked to him, but I have heard much about hzm ‘

Mother: Why 18 he scarred and crippled?

Father: People say he moved down to Grays Harbor from his tribe on
' Vanceuver Isiand, way north of us. One night slave hunters
- attacked his village. Pete fought savagely along with his

tribesmen and killed most of the attackers, dnd the rest of
them left in their canoes. Several people in the village were
killed, among them Pete’s wife and child. Pete was clubbéd
and cut so badly he nearly died. When he recovered, he moved
down to Grays Harbor and began trapping. It's a ionely life,
but tha*'s the way he chooses to live now.

He had bLeen to Chinook on the (‘oiumbta He sold some furs
«  there, then he crossed the portage and stayed on Round Island
two nights. Now he is on his way home.,

Narrator: Not much more was said about fhe strange visitor and since it
was getting dark the family got ready for bed. While lying
looking up at the stars the boys \whispered to each other.

Sam: Do you think Father ifnows that we disobeyed him and went
to Round island? |

John: [ don't know but we wiii tell him tamurrow.

Sam: Yes, I think we should. Somehow after hearing about Pete, !
do not fear him anymore. >

]
Johr-  Ng, I even feei sorry for him. He probably has been a s2d and
lonely man all these years after what happened. We should
not have judged him so quickly.
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Sam: (Yawne)I guess we learned a couple of things today.
John: Yeah, I guess so.
Narrator: Soon both boys were sound asieei). |

.ff"w
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‘Geographical Area: Piains Region
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WBScabby Bear

Developed by the Assmzbome Curriculum Committee of the Ft. Peck &servamm

Vocabulary | encampment mourning in-laws
— pemmican mole entraxls
coaxed imitated * . sinew
Reading " Locate Ft. Peck on & map. Discuss the dxfferent tribes located
Motivators: there.

Show films or filmstrips on wolves, buffalo or buffaia hunting.
Ask students to interpret the cliche “beauty isonly skin deep”or

“you can’t judge a book by its cover " How do these quotes apply e

to real situations? T
‘f"“"(‘ - .
Discussion - What things indicate animals are e relatives sl ;;cgnie as toid in
Topics: ‘ Indian stories? .

Discuss the idea of just punishment for wrong deeds, revenge |
and forgiveness. Explore the criminal justice system.

Discuss the habitat of wolves. |

Discuss how external appearances can be deceiving.

Discuss the wolves’ revenge as deseribed in this story.
Follow-up 1. Reading selected parts of the story, have students roleplay
Activities: this story.

2. Make up “Before” and “After” advertisements for 2 miracle
cure for Scabby Bear’s scars. Use weight control ads as an
example. Have students name produects, such as Clear-a
-sore.

3. Have students collect advertisements which elaim great .
cures or promise unrealistic things (i.e., hair restorers,
muscle builders, products that get dates, ete.).

4. Illustrate the story with events insequence. Makea muralor
filmstrip.
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Story About The Sun and The Moon

Developed by the Assin iboixe Cuﬂ'z'czdum Conunittee of the Ft. Peck Reservation

Geographical Area: Plains Region

Vocabulary: pemmican temperature | ‘sweat lodge
Reading ‘Locate the Fort Peck Reservation on a map and discuss the
Motivators: geo-physical aspeets of the surrounding area.

Read and/or discuss fables and legends that relate to the moon.
Bring in pictures of snakes and discuss why they might have ﬂat

1oses.
Discussion ‘ Discuss the mourning practices the boy’s grandmother observed.
Topics: What are those observed by other cultures?

Discuss creation stories and ask students to identify what was
~ereated in this story.

Discuss sweat lodges and what they are used for. What purifi-
cation ceremonies do other cultures participate in? Do modern
day Christians practice any?

Havestudents compare this story to Duckhead Necklace in Level
V stories. What are the similarities ard differences? How could
two tribes have a similar story?

Have students list the things the boy did which he had been
warned against. What happened each time? What seemed to be
the boy’s enemy throughout the story?

Follow-up 1. Have students research sweat lodges and build models of
Activities: them.

2. Havestudents make a filmstrip with narration for this story.

2
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Long Hair

Developed by Members of the Northern Cheyenne Tribe | \

Geographical Area: Plains Region

- Voecabulary: " historian translator-writer | Cheyennes
predicted : ceiebration cavairy
strategies - commotion 5" ammaunition
counter-attack fortheoming 7 “supernatural
visibility sporadic | participate
reluctant unbearable embrace
emotionally accomplishments approximately
surrendered -eaptured harmony
punishment malnutrition rations
unaccustomed defy hostile
executive

Reading Discuss the pratrayai of Indians in the “Hollywood version” of

Motivators: Custer’s last stand.

Locate the Northern Cheyenne reservation in Montana and ask
students tospeculate on why the Southern Cheyenne peoplelive
in Oklahoma. Locate Oklahoma on the mayp and have students
approximate the distance between the two bands.

Discuss first person accounts of history. How is history recorded?
Who decides what goes into a historical aceount? Are historical
accounts biased by the writer? -

Read selections of Cheyenne Autumn by Marie Sandoz to the

class,
Discussion Have students cite evidence from this story that the Indian
Topics: ‘people were not gathered for the purpose of making war.

Discuss mourning periods and what might be involved. For
many tribes it encompasses four days, What aresome mourning
practices currently observed in the local community today?
What are wakes and their significance in Indian culture?

Discuss heroes and how they are honored. WI;O are our heroces
today? B

What is relocation? Why were tribes moved fro?n placeto place?
- What effects might that have on the people?

Follow-up 1. Assign students to read parts of Cheyenne Autumn by Marie
Activities: Sandoz to describe what happened to the Cheyenne people
after the Little Big Horn battle.
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2, Have students use the map to locate where the battie took
place. There is a park there now which serves as a national
monument. Perhaps students could write for more infor-
mation.

3. Havea group of students make a muralor illustrations of this
_account of the Little Big Horn battle. o

4. Have students research General George Armstrong Custer
and include pictures of him, Why was he called Long Hair by
the Cheyennes? =~ - '
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Sun’s Daughter

Developed by Members of the Skokomish Tribe

Geographic Area: Coastal Region

Vocabulary:

Reading
Motivators:

Discussion
Topies:

Follow-up
Activities;

. Tamanawis junebug raven
prominent bewitched power
avoiding prying forms
first-born annoyed

Show pictures of the solar system. Ask students how stars,
moon, ete. were formed?

Discuss the first signs of spring (i.e, rebms groumihogs, 1

junebugs, butterfiles, lambs being born, ete,).

Discuss playing tricks on people. How does the vietim feel?

Ask students todeseribe the solarsystem as it is presented inthe

story.

Ask students to speculate on the faiinwmg: |
a) the significance of the two blind women making mud pies
'b) where the young man went when he rose to the sun

1. Havestudents makea mural or filmstrip of this story’s scenes.

2. Have students research and report on insect life cycles such
as the butterfly, moths, bees, cte.

3. Take students on a walk in spring to make lists of as many
signs of spring as they can find. .

4. Have students prepare reportson thesolar systemor specific
stars or planets.
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In The Land of The Salmon

- Developed by Members of the Skokomish Tribe

Geographical Area: Coastal Region R

Vocabulary:

Reading
Motivators:

Discussion

Topice:

Follow-up
Activities:

spawnir;g possessed supernatural -
dwindled ancestors urge
- longhouses reunited

Show z {ilm on salmon.

- Have students tell stories about fishing.

Discuss the migration phenomenon,

Havealocal hunter orsafety instructor or resource person come

into the classroom and discuss:

-a) reasons for fish and game laws
~ b) migration patterns of local fish, birds and animals

Discuss careers which relate to wildlife {i.e., fishermen, biolo-
gists, food processors, ete.).

Discuss Indian fishing and huntiﬁg rights. Include the histori-

cal treaty rights, tribal codes, current controversies, specific
laws and reguiations.

Discuss the value of wildlife as:
a) a food source
b} aesthetic beauty
¢) the natural balance of nature

1. Take a field trip to view salmon or other wildlife. Some

places to go might be a fish hatchery, a cannery, fishing boats
or a game refuge.

2. Have students bring in recipes of and/or samples of wildlife
dishes. Havestudents prepare a classroom recipe book or just
_have a food tasting party. :

3. Have students research and report on different fishing
methods. Include what kinds of nets and other tools are used
and where and when certain kinds of fishing takes place.
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Indian Giant
- Developed by the Burns Paiute Résewatign

Geographical Area: Plateau Region

Vocabulary: - Numa-Tsa-Hua (Giant) Ke-Tha-Sha (Coyote)
‘ Indian willow shades ha-hab (willow shades)

an-cha-qui-chad (red) hi-sii (fried)
fou-koh {meal) Kau-sii {tail)
volunteered hollered = .
nah-ne-wah (relatives} = pa-tss-wou (killed)

Reading Ask students to list fairy tales about giants.

Motivators:

" Have students diseuss tricks that have been played on them or
others and their reaction to them or others. How did they feel?

Discussion Discuss the tricks Coyote played in this story. How did Coyote -
Topies: outsmart the Giant? Compare this story to How Animals Got
Their Color (Level V). How was trickery used there. Compare
the two. ‘ C :
Discuss the positive and negative role of Coyote in different
stories.
Follow-up 1. Have students play “the hit game” as was done in the story.
Activities: ‘ What other Indian games can students list?

2. Have students write or tell their own story about a giant..

3. Have students put on the following participation drama.
Assign individual students or groups of students to make
certain sounds. Put the cues for thesound on cards. Haveone
student hold up the appropriate sound at the correct moment
(or pause) in the story. ' ; :

4. Have students make up their own participation drama with
another story. ;

78

81

reviels mumbered page 8
f::o?'igim*% document was blank

S el

AR A .
b etialy WEA L T
he ';?a‘im(,-(.-‘ Bt s



Participation Drama
Indian Giant
SOUND CUES: drum beats growl ftalk
roar! boom drum
chew/chop - yelp!
erack! - groan!
moan! - slide whistie
ohhhil

Indian Giant was walking along a path (Drum Beats) when Coyote saw him. The
Giant terrorized the whole 1and Roar!) and ate the Indians (Chew/Chopl). When
Coyote, the trickster, saw the Giant, he began making plans for him. Coyote
decided to play & good trick on the Giant. He decided to make a lot of Indian
willow shades (Crack. He also made one for himself. When the Giant arrived
(Drwm Beat), it looked as if there once had been a whole band of Indians living
there,

The Giant looked about at the empty shades until he spotted the Coyote lying sick
under one of them (Moan/). The Giant, seeing Coyote, went up and sat down beside
him and said, “So, here you lay sick.” Coyote pretended to be very sick {Chhhl).
“Yes," he said, “all summer I lay here really sick. You see, all the Indians’ shades
have dried up and turned red and they all left me here sick. " C03 ote went on to
explain the nature of his illness. (MaanG

The Giant knew Coyote was pretending to be sick, so he said, “We could play a
game, the kind you like best.” Coyote told the Giant that he had something to do
first and he went to talk to his friend, saying, “I shall pick a game to play.” He
talked (Growl/talk) to his friend as to what he should do and his friend told him to
put some of his meat at the end of his tail to mislead the Giant.

The Giant heard Coyote making plans. When Coyote returned he asked, “Who were
you talking to? What did you say? I heard you talking.” Coyote said, “No, I was just
making noises.” Coyote said, “We should play the hit game.” This they did. Coyote
asked, “Who's going to lay down first? Giant did not answer so Coyote volunteered.
Coyote laid down first. The Indian Giant hit him with a rock (Boom Dium) and
Coyote hollered { Yelp/) and jumped up. Then Giant said, “We should hxt each other
two times.” But Coyote said, “No, just once.”
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Now it was the Giant’s turn to lay down. He knew of Coycte’s plan and he kept his
eyes on him. Coyote pretended that he couldn’t lift the rock (Groan)), and told
Giant, “I ean’t lift the rock. It is too heavy and I'm too weak from being sick.” Then
he told the Giant, “Don't ook at me, turn the other way.” When Giant began to
turn his head, Coyote picked up the rock (Sfide whistle) and hit the Giant’s head
{Boom Drum). Coyote kept hitting him all the while (Drum beats), saying, “What
~ are you? What kind of a Giant are you eating up ail my relatives?” Coyote killed
the Indian Giant and became free.
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Indian Giant and Indian Mother

Developed by the Burns Paiute Reservation

[
N T

Geographical Area: Plateau Region .
Vocabulary: Yapa roots fire pit ‘ ;
: willow work mahogany L
- digging sticks nah-hay-qui (gambling) 0
Indian band , maj-ii-sha (beaver) S
pah-qui (fishing) tue-ka-wah (rats) A0
. tsa-upa (spirits) Numah-nah {father) e
puh-tob (sticks) nah-kog (war) ] &
Reading Discuss the consequences of gambling. How might not listening
Motivators: to warnings be considered gambling?What does greed have to
do with gambling?

Review other creation stories.
Discuss the numbers five and sevea. What reaceurring numbers
_are there in Indian cultures? /
Diseussion According tothis story, what dothe Paiutes believe about giants?
Topics What are some consequences’for not listening?

Discuss some problems parents and children have in communi-
cating with each other. Why does this happen? ‘

Why are giants and monsters used in stories? Are there any
modern monsters to fear?

Follow-up 1. Have students discuss other monsters or giants with which
Activities: they are familiar. Ask students toeach locate a monster story
to share. Are all monsters bad?

2. Havestudents research edible plants. Havethem try to press
plants and label.

3. Havestudents list unanswered questionsor loose details from
the story. Ask students to write their own answers. Read
aloud and compare.
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Voeabulary:
Reading

Motivators:

Discussion
Topics:

Foliow-up
Activities:

One That Got Away

Developed éay the Flathead Culture Commitiee of the Confereated Salish and

Kootenai Tribes of Montana

Gecg:réphieai Area: Plateau Region

Kalispel immediately suddenly
surrounded assime - Telg Stem
terrified galloping recognized,

Discuss herosim:

a) What makes a hero?

b} List heroes past and present.
What does the titie Gue That Got Away mean to you? ~
Discuss revenge and its consequences. P

Discuss heroisrn: as it relates to the story eharacters Who was

~ the most heroic? Why?

Discuss tnese well quoted pharases
a) an eye for an eye S B \
b) forgive and forget A

Discuss the symbolism of the sun as reiated to this t /xbe's
cuiture.

Discuss the Indian names in the story and how they were given.
How else are names chosen?
1. Have students complete the story with a different ending:
a) if One Who Sets In Front didn't get away
b) if One Not Yet A Man doesn’t make it back to camp

2. Have students write a self-sacrifice story of their own. Have
-them try to use other students as the story characters.

3. Retell this story using pictographs like a Sicux wintercount
(see Level IV Wintercount and Pictographs Activity Cards
6A-6B and 6C-6D).

4. Havestudents research their own name including the follow-

ing:
a) reasons chosen
b) ceremonies given
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Medicine Woman Saves Flatheads

From Warring Enemy :

Developed by The Flathead Ciudture Committee of the Confederated Salish and -
’ Kootenai ™ bes of Montana

Geograpﬁicai Area: Plateau Region |
Vocahulary: warring ~ twitching knoll
- .dismounted ¢ stray barricade
agony . pitiful _ -~ hysterical
sarroundings . - -~
Reading Show pictures an- discuss-the resulting destruction of war in
Motivators: terms of human lives and property on both sides.

Invite a guest speaker to discuss possible topics:
a) medicine power {unacceptable to some tribes)
Q) veterans or the effects of war
* e¢)tribal languages in your area
Discuss premonitions and the effects they might have on one’s

actions.
Discussion Havestudents list the medicine powers Elizabeth chowed in the
Topies: story.
Discuss the role of guns in warfare and their superiority over \\_ .

the traditional weapons of the Indians.
Let students analyze their own “powers,” abilities ::nd talents.
Discuss the concepts of “mass retaliation” and “an eye for an

eve.” 7
Follow-up 1. Assign students to report on the portable housing used by
Activities many tribes. Perhaps have a local person set up a tepee.

2. Createa wintercount which recreatesthe battle (see Level IV
Wintercount Activity Card 6A-6B). Use , .ctographs (see
Level IV Pictographs Activity Card 6C $0).

~
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The Story of Wildhorse [sland

Developed by the Flathead Culture Committee of the onfederated Salish and
Kooteani Tribes of Aor*na

Geographical Area: Plateau Region

Voeabulary: Kooteani anticipated surefooted
*  agile - snare - sub-agency
white-tail does '
Reading Discuss the difference between wild animals and aniinals that
Motivators: are domesticated. What are the prosand cons of domesticating

animals {i.e., pheasants, trout, horses, ete.}? x

Show filmson the b:g horn sheep or locate pictures of big horn
sheep.

Locate on a map-some of the places 1ited in the story sach as
Flathead lLake and Dayton, Montana.

Discussion Discuss “agies and their meghods of survival, }
Topies: Review information on endangered species.
What are some special adaptations of sheep (i.e., hogves, fur,
legs, etc.).
& Discuss why they wanted the big horn sheep on Wrid Horse
Island? -
Follow-up 1. Have students make maps of th?s area, drawn to scale with
Activities map legend. .
2. Have students research and report on trapping. Some may
- want to try to make snares.

3. Have students research and repott on the use of sheep wool;
spinning, carding, weaving, ete~pvite a weaver to class.
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Willy’s Tribe

Developed by the Flathead Culture Committee of the Confederated Salish
and Kootenai Tvibes of Montana

Geographical Area: Plateau Region

Vocabulary: traditions lodge cot

hymns generation spirit
Reading Havestudents discuss the knowledge and skills which they have
Motivators: and could share with others.

Discuss how stories transmit the values of cultures.
Invite a storyteller or an Indian dancer to the elass.
Invite a spiritual leader to the ciass.

Discussion Discuss ways in which Indians show evidencesof their heritage:
Topies: S

a) vision seeking or other religious practices

b) naming and other ceremcnies

¢} other
Discuss assimilation and its effects on culture.
Follow-up 1. Organize a cultural fair and/or a Pow Wow.
Activities: 2. Visit a museum to research local history.

3. Construct a quilt or totem pole or wall haning using a design
or picture from each story (see Art Activities).

4. Choose a drama activity from one of the stories to present to
the school.

5. Haveeach student write what they would passon to children
coming in the future. What would they want others to know
about themselves and their world?

85 : 93

*GPO 1983 - 6§93 - 95¢
Ihe previous numbered page in
Je original dccu:_nent was biank



